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OVERVIEW OF THE AUDIT

Background

In 2003 the Australian Government introduced the Higher Education Support Act 2003 (HESA) to allow students in non self-accrediting higher education institutions to receive financial assistance for their students’ tuition fees through the FEE-HELP program.

Non self-accrediting institutions (NSAIs) approved under the HESA for this purpose have become known as higher education providers, or HEPs. Although other institutions also provide higher education, the term ‘HEP’ is commonly used to denote only non self-accrediting higher education providers, and it is used in this sense in this Report. The HESA requires that HEPs in receipt of FEE-HELP funds must meet a range of quality and accountability requirements, including regular audit by a quality auditing body named in the Higher Education Provider Guidelines.

This Report of the audit by the Australian Universities Quality Agency (AUQA) of Tabor College NSW Limited (hereinafter also ‘the College’) provides an overview, and then briefly details the Audit Panel’s main findings, and its commendations, affirmations and recommendations. A brief introduction to Tabor College NSW, including its Statement of Purpose and Philosophy of Education, is given in Appendix A; the mission, objectives, vision and values of AUQA in Appendix B; membership of the Audit Panel in Appendix C; and abbreviations and technical terms used in this Report in Appendix D.

The Audit Process

AUQA bases its audits of non self-accrediting HEPs on each organisation’s own objectives, together with the MCEETYA National Protocols for Higher Education Approval Processes (National Protocols, available at: http://www.mceetya.edu.au/mceetya/), the DEST (now DEEWR) Audit Handbook for non self-accrediting Higher Education Providers and other relevant legal requirements or codes to which the organisation is committed. The programs, or courses, of NSAIs are accredited by government accreditation authorities, so quality audits of HEPs do not include a detailed examination of the academic quality assurance processes for programs of study.

HEP audits under the HESA consider institutional actions and performance in relation to, firstly, the institution’s objectives; and secondly, a group of criteria collectively known as ‘Quality Audit Factors’ (QAFs). The four QAFs are set out in the handbook referred to above (and in the AUQA Audit Manual). Their primary purpose is to provide the HEPs with a framework for the review of certain aspects of institutional performance. In the report of its self review (the ‘Performance Portfolio’ or ‘Portfolio’) (PF), Tabor College NSW reported against each of the QAFs. The chapters in this Report use the four main topic headings provided by the QAFs. Within each chapter, all the criteria for that QAF are addressed, but usually in a holistic way rather than criterion by criterion.

On 12 December 2008, the College presented its submission to AUQA, comprising a 71-page document with appendices and relevant supporting materials. The Panel met in Melbourne on 8 January 2009 to consider these materials. As a result of their review, the College was asked to provide some additional documentation, which it did on 23 January 2009. 

The main Audit Visit to Tabor College NSW took place on 11 and 12 February 2009 in Miranda, Sydney. During this visit, the Audit Panel spoke with over 30 people including the College managers, academics, students and external stakeholders. A session was also available for any other member of the College community to meet the Audit Panel but no one took advantage of this opportunity.

This Report relates to the situation current at the time of the Audit Visit, which ended on 12 February 2009 and does not take account of any changes that may have occurred subsequently. It records the conclusions reached by the Audit Panel, based on the documentation provided by the College as well as information gained through interviews, discussion and observation. While every attempt has been made to reach a comprehensive understanding of the College’s activities encompassed by the audit, the Report does not identify every aspect of quality assurance and its effectiveness or shortcomings.

The Report contains a summary of audit findings together with lists of commendations, affirmations and recommendations. A commendation refers to the achievement of a stated goal, or to some plan or activity that has led to, or appears likely to lead to, the achievement of a stated goal, and which in AUQA’s view is particularly significant. A recommendation refers to an area in need of attention, whether in respect of approach, deployment or results, which in AUQA’s view is particularly significant. Where such matters have already been identified by the College, with evidence, they are termed ‘affirmations’. AUQA indicates that some recommendations and affirmations have a high priority. It is acknowledged that recommendations in this Audit Report may have resource implications. 

Quotations taken from the four core documents of the Portfolio are identified as e.g. Doc2, p37.

CONCLUSIONS

This section summarises the main findings and lists the commendations, affirmations and recommendations. Other favourable comments and suggestions are mentioned throughout the Report.

Introduction to Findings

Tabor College NSW is a small Pentecostal, Charismatic, Christian College situated in Miranda in Sydney, NSW. It currently offers three bachelor degree courses, enrolling (in 2008) a total of 42 (EFT) students. The College is in the midst of implementing an ambitious Change Agenda which it believes will result in the creation of a firm financial foundation for the future. The College has been through a number of organisational changes and this state of flux was evident at every level of the College at the time of audit, to the extent that the Panel had, at times, extreme difficulty in understanding whether it was dealing with previous arrangements, current arrangements or incoming or planned arrangements. It was therefore difficult to form a consistent view of the College’s strategies and structures or the full scope and timeline of the College’s Change Agenda. This was especially true as the documentation submitted for audit was frequently inconsistent or outdated and had often been overtaken by events by the time of the Audit Visit. Moreover, many of the staff the Panel spoke to were not well informed about where the organisation was headed, or why. 

The College employs approximately 20 staff (13 FTE) who are commended for their commitment to students and for the ongoing individualised support they provide. Students at the College find their study stimulating and enjoy the range of viewpoints, provided by the broad range of staff and student backgrounds. In improving its academic governance, the College has established an External Academic Advisory Committee (EAAC) with external representation from universities across NSW and the Tabor College network. This Committee appears to be operating very effectively in strengthening the academic governance of the College, as evidenced through the development of student feedback and external moderation activities. 
The Panel believes the College, in addressing its Change Agenda, has made credible progress in a number of areas. The College has redefined its mission and vision as it has moved to redefine its company structure, and is further developing its strategic planning processes to support the achievement of the College mission and vision. The Panel also believes that through the work of the EAAC and a focus on academic governance, the College has established the beginnings of a Quality Management System, which now needs to be fully implemented, communicated to staff and further developed to support the needs of the College beyond mere compliance with external requirements.

The Panel believes that there are a number of areas for improvement which the College needs to address. Improvements include the need for strengthened communication with staff on the future strategic directions of the organisation, and in particular, consultation on the key strategies that need to be developed and implemented in order for the College to achieve these strategic directions. Tabor College has spent considerable energy restructuring its Board of Directors and the academic governance in the College and it is now important that these committees and structures communicate between themselves effectively and that they exhibit better practice in governance. Other related challenges include adapting the policy frameworks to suit the organisational needs of the College, including its human resources policies. An approach to scholarship also needs to be developed further, and implemented, as does a more coordinated approach to staff development. The College also has expressed its intention to introduce distance learning, which the Panel suggests needs to be reconsidered in terms of costs and capability of delivery.

Finally, the Panel observed that the College in its present structure is, by the admission of its own staff, struggling with the workload generated by regulatory compliance, and the Panel believes the College is also struggling to meet the requirements in some of the QAFs. Many staff in the College spoke of the costs in terms of compliance in operating as a higher education provider, and given the extensive and ongoing Change Agenda the College has embarked upon, this was not an unreasonable comment. The College believes it is building a financial basis from which to operate in the future, but it may be that the College needs to tailor its Change Agenda and consolidate its activities and build higher education student numbers in a more phased and coordinated manner, so that the College’s scarce resources, including human resources, are sustainable into the future.

Commendations

1. 11AUQA commends the activities and scope of the External Academic Advisory Committee for developing sound approaches to academic governance within Tabor College NSW.

2. AUQA commends Tabor College NSW for its established approach to moderation of assessment.
12
3. AUQA commends Tabor College NSW for developing the student feedback system as an academic continuous improvement tool.
14
4. AUQA commends the commitment of staff at Tabor College NSW in providing individualised student support services.
18


Affirmations

1. 7AUQA affirms the work undertaken to redefine the Tabor College NSW mission and vision and acknowledges that the strategic planning, whilst commenced, needs strengthening.

2. AUQA affirms Tabor College NSW’s developing approach to benchmarking of student performance with other members of the Tabor College network.
12
3. AUQA affirms Tabor College NSW’s intention to develop a more systematic approach to the management and monitoring of student data.
13
4. AUQA affirms Tabor College NSW’s intention to further develop and formalise its approach to scholarship.
15
5. AUQA affirms Tabor College NSW’s development of the academic standards review process and encourages the further development of a data based approach to benchmarking.
19
6. AUQA affirms Tabor College NSW’s initiation of the development of a quality management system and its recognition of the need for such a system to be evidence-based, and encourages the College to move from a compliance oriented system to a continuous quality improvement approach aligned to its institutional objectives.
20


Recommendation

1. 9(urgent) AUQA recommends that Tabor College NSW improves its communication with staff in the development and implementation of the College’s strategic objectives.

2. AUQA recommends that Tabor College NSW clarify its status as an independent College in all College materials, including all marketing materials.
9
3. (urgent) AUQA recommends that Tabor College NSW separate the roles of CEO and Chair of the Board of Directors.
10
4. AUQA recommends that Tabor College NSW ensure a diverse membership of the Board of Directors, with strengthened expertise from higher education.
10
5. AUQA recommends that Tabor College NSW, under the direction of the Board of Directors, ensure that all members of the senior management team share responsibility for the implementation and achievement of the strategic objectives of the College.
10
6. AUQA recommends that Tabor College NSW strengthen communication and consultative processes between the Board of Directors, the External Academic Advisory Committee and other relevant committees.
11
7. AUQA recommends that Tabor College NSW scope and cost its strategy with regard to distance education and fully consider the suitability and resourcing of this mode before committing itself to introducing distance education.
12
8. AUQA recommends that Tabor College NSW develop stronger links with stakeholders and alumni in the Pentecostal community and in other educational institutions which enrol its graduates.
13
9. AUQA recommends that Tabor College NSW review its current collection of policies, progressively revise the existing policies to ensure that they are appropriate to the scale and mission of the College, and establish a formal mechanism to disseminate the revised policies to staff, to support the operations of the College.
14
10. AUQA recommends that Tabor College NSW develop an approach to teaching and learning professional development and the dissemination of good practice which supports the strategic objectives of the College.
15
11. AUQA recommends that Tabor College NSW’s human resource policies and staff duty statements be revised to reflect better a higher education context.
16
12. AUQA recommends that Tabor College NSW, in consultation with teaching staff, consider the development of a centralised approach to student support services.
18


1 INSTITUTIONAL AND EDUCATIONAL OBJECTIVES AND INSTITUTIONAL GOVERNANCE

’Tabor College NSW is a multi denominational Christian Education Centre offering government-accredited courses at Certificate, Diploma and Bachelor degree level in Theology, Counselling and Ministry‘ (PF p3). Central to its mission is the provision of ‘high quality Christian education’ that is ‘Christ-centred, biblically based, ministry-oriented, faith-building, academically sound and positively expressed’ and open to ‘people from all Christian denominations and churches’.
1.1 Institutional and Educational Objectives
1.1.1 Educational Philosophy

The College is extremely small, and adheres strongly to its stated values and ethos, which permeate all aspects of its activities. Tabor College NSW sets out its vision in the College Constitution and has also developed a statement of its Philosophy of Education (PF Appendix 5) to guide the activities of staff and students. These educational objectives are in Appendix A of this Report. The Panel found them clear and distinctive, and noted that they were well-known and supported throughout the College, and systematically used as points of reference for all aspects of the College’s operations. Students also discussed the educational philosophies as being one of the key reasons they chose to study at Tabor College NSW, reflecting an alignment between the College educational objectives and why students choose to study at the College. A copy of the philosophy statement is also included in student handbooks.
Within the parameters established by the non-denominational, charismatic and scripturally-based mission of the College, interviews with staff and students affirmed the open approach to critical inquiry within the College. As evidence of this, students described the rich discussions in classes due to the range of student faith backgrounds. This allowed for texts and issues to be explored from a range of viewpoints and resulted, in the students’ eyes, in a more rounded exploration of issues than they believed they would experience in other, denominationally-based institutions. Students believed that this was a key strength of the College.
The College is committed to a Christian education, based on scripture: ‘Tabor College believes that the Bible is the Word of God and is normative for Christian belief and behaviour. Hence, while students are encouraged to read widely and to pursue academic excellence, in every respect, the Scriptures remain the recognised standard of truth and morality and the only foundation for Christian truth and praxis’ (PF Appendix 5). This statement reflects the context for the College’s commitment, as stated in its constitution, to support free intellectual enquiry and provides a mission-based, foundation for teaching and learning. 
1.1.2 Organisational Culture

Both staff and students described Tabor College NSW as a friendly and pleasant place to work and/or study. Students were impressed with the quality of teaching and the personal example set by staff. In the students’ view there is a tremendous commitment by staff to students. This is evident in the time staff reportedly spend with students and in their availability to speak to students, even after hours. Further, students believe that the staff integrate their experience in the field into the programs they teach, and that their approach to teaching is very hands-on and practical. Staff in the College are generally very committed to the mission of the College and are very hard working. While this is a great source of strength to the College, there are some detrimental aspects to staff workloads; these are discussed in section 3.2.2.

Given its size, Tabor College NSW not surprisingly organises itself more around the capabilities and vision of individual members of staff, than around formalised structures and policies and it calls upon, and receives, a high level of commitment from both staff and students in the pursuit of its stated objectives. 
1.1.3 Mission and Strategic Planning

Tabor College NSW was, until 30 December 2003, a campus of the national body of Tabor College Australia, offering courses developed by Tabor South Australia and approved for delivery in NSW under mutual recognition arrangements. Following a decision to restructure Tabor College Australia, Tabor College NSW became an autonomous institution remaining loosely connected with Tabor Colleges in other states via a National Fellowship Agreement. Thus from 2004 Tabor College NSW became responsible for all aspects of its operation, including obtaining institutional registration in its own right and accreditation of its courses from the NSW Department of Education and Training (NSWDET) (PF p3). Registration was granted, subject to conditions, in 2006 and course accreditation, with conditions, was being finalised at the time of the audit. The restructuring of the Tabor Colleges nationally initiated a process of on-going change which forms the backdrop to the College’s present state of development and its future plans. 

Prompted by the de-federation process, the College developed a revised Tabor College NSW mission statement to reflect better the aspirations of the new organisation. Whilst it is apparent that some of this material was prepared in response to the recent NSWDET accreditation processes, the College has been able to develop further these elements into a Strategic Business Plan in support of the College mission and is proceeding to reorganise its governance structures in support of the plan. The College’s Strategic Business Plan is based on a thorough SWOT analysis and competitor analysis and is comprehensive for a small organisation. It sets an ambitious Change Agenda, including the introduction of programs at sub-degree and postgraduate as well as baccalaureate levels; the introduction of new fields and modes of study; annual expansion of enrolments by 15%; increase in staff numbers, capabilities and conditions; improved marketing of the College; and increased fundraising to stabilise and increase the College’s financial position (SM 5). The Panel believes that the Strategic Business Plan needs to be reviewed to ensure that the strategic objectives of the plan are realistic and achievable, in light of the limited resources available. The College’s Strategic Business Plan also needs to be further developed to refine strategic objectives, identify timelines and resources and develop performance indicators and accountabilities. 

Whilst most staff interviewed by the Panel were aware of the mission of the College, it is not apparent that many staff knew about or had accessed the College’s Strategic Business Plan. It is important in strengthening communication within the College that the Strategic Business Plan is used as the basis for discussions between both the academic and administrative areas of the organisation. 
AUQA affirms the work undertaken to redefine the Tabor College NSW mission and vision and acknowledges that the strategic planning, whilst commenced, needs strengthening.
The College advised that it is considering the development of key performance indicators (KPIs) to assist it to move its plans forward. No work in this area had been undertaken as yet, but the Panel was advised that now that the new structure of the College has been established, further work in this area needs to occur. The College must be careful to develop a KPI system which is not too onerous, given the small size of the College.
1.2 Institutional Governance

1.2.1 College Restructure 
The College advised that it is presently focused on strengthening its financial capability to underpin future academic activity. At the time of the Audit Visit Tabor College NSW was in the middle of implementing extensive, progressive changes to its legal and institutional governance structures. The changes are intended to provide a sound financial basis which will sustain the College into the future. 

The legal restructure commenced in 2004 when the national Tabor consortium was dissolved and the College became a stand-alone entity, incorporated as a not-for-profit community association owned by its members and trading as Tabor College NSW. By the time of the Audit Visit, the College was operating as a Company Limited by Guarantee, but this was understood to be a transitional arrangement, with plans to become a Public Company Limited by Shares. The Panel understood that this final change in legal status was to come into effect shortly after the Audit Visit. The Portfolio made no reference to any of these future changes. At the end of the Audit Visit the Panel was informed that the new public company will be known as Veriton Ltd. Veriton Ltd is to trade as a single company with two divisions each using separate business names: these will be known as Tabor College NSW and Veriton College. The division that trades as Tabor College NSW will be the means through which the higher education programs in the three areas of counselling, theology and ministry will be offered.  The division that trades as Veriton College will be the means through which secular programs at a vocational education and training (VET) level will be offered. Further expansion is envisaged. 
The institutional governance structure of the College was simultaneously evolving, reflecting the changes in legal status, and at the Audit Visit the Panel found that the governance structure described in the Portfolio was in the process of being superseded. The timeline for these changes was not wholly clear to the Panel, nor were plans for the subsequent reorganisation of the College’s Governing Board. This is discussed further in section 1.2.3.
Further, neither the restructure, nor the Strategic Business Plan it is based upon, is clearly understood by staff in the College, nor was it clear to the Panel that staff were being consulted in the development of the College’s future strategy. Whilst some senior members of the College, together with the Principal, appear to have been actively involved in the development of the Strategic Business Plan, the Panel found that knowledge amongst staff, of future planning and organisational directions, and their alignment to the College’s educational and institutional objectives was limited. The Panel recommends that the College continue to clarify and focus its strategy and communicate the strategic objectives of the College, and underpinning strategies to staff on a regular basis, and also consider the resource implications of its aspirations. 

The Panel became aware, at the time of the Audit Visit, that there had been recent changes in personnel at senior management, as well as governance level in the College, leading to changes in operational directions in several areas. The Panel suggests that change processes within the College, based on the expertise of individuals, could appear to be opportunistic rather than strategic. Again, the Panel acknowledges that this is a factor in working in a small organisation, but the College also needs to ensure that it uses the expertise of staff to achieve its strategic objectives, and that these objectives are not driven solely by staff expertise and interests.

(urgent) AUQA recommends that Tabor College NSW improves its communication with staff in the development and implementation of the College’s strategic objectives. 
1.2.2 Representation

The de-federated Tabor Colleges were described to the Panel as working as a fellowship of autonomous colleges in a loose commonwealth relationship, with no legal basis. Whilst Tabor College NSW is no longer a campus of a national body, some of the College’s materials, both on the web, and in the College documentation provided to AUQA, still refer to either Tabor Australia, or to Tabor College NSW as a campus of Tabor Australia. The Panel is concerned that this public documentation does not accurately represent the size of the College or the scale of its operations, and could thus be misleading to potential students and staff. The College needs to clarify in all representations its position as a separate College.

AUQA recommends that Tabor College NSW clarify its status as an independent College in all College materials, including all marketing materials.

1.2.3 Board of Directors
The College is governed by a Board of Directors, whose composition and remit have evolved with the institution’s changing legal status and in response to conditions placed upon it by NSWDET. The Panel is concerned that the College’s institutional governance arrangements, as they stood at the time of the Audit Visit, while legal, appeared significantly out of line with sector good practice. This concern is manifest at a number of levels, although the Panel acknowledges the current transitional nature of the arrangements. First, the Principal of Tabor NSW is currently serving as the Chair of the College Board of Directors. This does not encourage transparency, nor is it considered good governance practice for the CEO to chair the Board to which he reports. Secondly, in the documentation provided to AUQA and in discussions with the College, different information was given about the membership and size of the College Board of Directors, so the Panel was unsure of the actual composition of the Board and what the future intentions are in terms of its size and representation. Additionally, the Panel believes that whilst the Board of Directors has been attentive to the legal and fiscal details in how they want their future Board to operate, less attention has been paid to the skills mix of its members. There is limited representation of higher education expertise, nor has gender been considered in Board appointments. Further, the College could consider including some independent board members, from outside the College network, but involved in higher education. Finally, it was not clear that the current and apparent planned future membership of the Board meets expectations as to an appropriate level of autonomy from the business interests of the College’s financial sponsors. The College needs to ensure that attention is paid to an appropriate level of autonomy between its business management practices and any other business interests of a financial sponsor or owner.
(urgent) AUQA recommends that Tabor College NSW separate the roles of CEO and Chair of the Board of Directors.

AUQA recommends that Tabor College NSW ensure a diverse membership of the Board of Directors, with strengthened expertise from higher education. 

The Panel formed the view that the Board of Directors delegates responsibility for the development and implementation of College strategic objectives to the Chair and CEO of the College. Whilst aware of the financial and legal activities of the Board of Directors, Board members were not all clear on the future educational strategic objectives of the College and how these objectives are to be achieved and sustained. The Panel was unsure if anyone, other than the Chair and CEO, fully understood the strategic goals the College is working towards, or how progress against the College strategic objectives is being measured. Given the ambitious nature of some of these objectives, the Panel considered that there is risk to the organisation of concentrating responsibility in the hands of a very few individuals. The College is also advised to consider the implications of this for the workload of senior managers of the organisation, in particular on the Chair and CEO of the College, and to ensure that the responsibility for achieving the change agenda is spread more evenly throughout the organisation.

AUQA recommends that Tabor College NSW, under the direction of the Board of Directors, ensure that all members of the senior management team share responsibility for the implementation and achievement of the strategic objectives of the College.
1.2.4 External Academic Advisory Committee (EAAC)

In 2006, Tabor College NSW established an External Advisory Committee to provide advice to the former Academic Dean of the College. It has since been renamed the EAAC, and has subsequently become the College academic board, holding delegated responsibility from the Board of Directors for all academic activities of the College. This Committee has broad academic representation from across NSW universities and from the Tabor network and is chaired by an external academic. 

The Panel believes that this Committee is working extremely well. EAAC as the College’s peak academic governance body appears to be influencing and steering good practice in academic policy and in further developing the proposed academic profile of the College. EAAC is developing the academic governance structures of the College and believes it is bringing a maturity to the academic deliberations of the College. The Committee has a strong communication responsibility both to the Board of Directors and to the Faculty of the College. The members of the Committee take seriously their responsibilities with regard to academic integrity and scholarship. The importance of open intellectual enquiry, while exercised from within a biblical view point, appears to be well understood at a committee level and throughout the College. 
AUQA commends the activities and scope of the External Academic Advisory Committee for developing sound approaches to academic governance within Tabor College NSW.

The Panel heard comment that this Committee communicates a lot of information up to the Board of Directors but that information from the Board to the EAAC is less forthcoming. Members of EAAC for example, had little knowledge of the College strategic objectives or strategic business plan and had not been consulted, or contributed to the development of either.
AUQA recommends that Tabor College NSW strengthen communication and consultative processes between the Board of Directors, the External Academic Advisory Committee and other relevant committees.
2 ACHIEVING EFFECTIVENESS IN TEACHING, LEARNING AND OTHER CORE FUNCTIONS

2.1 Teaching and Learning
2.1.1 Future Delivery Plans
Tabor College NSW is aspiring to expand its programs, to include VET, the development and accreditation of distance education programs, and of programs considered non-core, such as in business and education disciplines. In interviews it became apparent that much work needs to be undertaken in considering and developing these future options for the College. In particular, there did not appear to be a strong understanding of distance education capabilities, nor of the resource implications of this mode of instruction in higher education. EAAC advised that consideration of an approach to distance education by the College had been referred to an external consultant for advice. Given the present financial situation of the College it is not apparent how distance education is to be properly resourced nor did there appear to be strong expertise in, nor support for, an innovative approach to distance education. Further, the Panel was also concerned about the suitability of distance education in teaching the College core disciplines of Counselling and Ministry. 
AUQA recommends that Tabor College NSW scope and cost its strategy with regard to distance education and fully consider the suitability and resourcing of this mode before committing itself to introducing distance education.
2.1.2 Moderation

The Panel is impressed with the moderation processes that the College has developed under the overall guidance of EAAC and found evidence that they are contributing to the improvement of programs. EAAC has had direct involvement in the development and implementation of the moderation process, with all moderation reports being considered by the Committee. The Panel also saw the beginnings of an approach to benchmarking student performance in the external relationships that are forming through the moderation processes between Tabor NSW and other colleges in the Tabor network. This is a promising first step, and should eventually be extended to institutions beyond the Tabor College network.

AUQA commends Tabor College NSW for its established approach to moderation of assessment.

AUQA affirms Tabor College NSW’s developing approach to benchmarking of student performance with other members of the Tabor College network.

2.1.3 Student Statistical Data Collection

The Panel was advised by the College that at present there is no central collection of student statistics including those regarding enrolment, progress and attrition, and that this information is collected and maintained manually. The Panel acknowledges that the small size of the College in comparison to other NSAIs means that student progress is monitored through individualised contact with students, but considers that the College needs to underpin this with a formalised approach to a student data collection. In fact, in order to access FEE-HELP, NSAIs are required to provide a simple student statistical data report to DEEWR on an annual basis. The Panel believes that this data could be used for the development of a basic statistical collection which could provide a longitudinal picture of students’ progress through their programs and be used to monitor the overall performance of the College’s academic program. In consideration of the College’s growth aspirations it is important that the College develop more fully its ability to track and monitor students.

AUQA affirms Tabor College NSW’s intention to develop a more systematic approach to the management and monitoring of student data.

2.1.4 Alumni and External Stakeholders
Whilst professing to have strong relationships with the Pentecostal community and to being non-denominational in approach, the College does not appear to have established strong links with alumni or the communities into which they move, and information on graduate satisfaction and destinations is sketchy. The Panel heard, for example, that it was not relevant to include graduate employers among the College’s external stakeholders, as most graduates went on to become self-employed, establishing their own congregations. Some graduates continue their education at other institutions, but there does not appear to be any mechanism for following up, either with these graduates, or with the receiving institutions, to ascertain how well Tabor NSW had prepared its graduates for further study. The College has understandably been inwardly focused in its restructuring process, but the Panel gained no strong insight as to how the College is engaging with its community, nor even how it identifies such a community. The College has practicum placements but again the Panel gained no strong insight into the success or otherwise of these relationships. The College appears very internally focused, apart from EAAC, and there is no other strong evidence of work with stakeholders. The College needs to continue to strengthen and build relationships in this area.
AUQA recommends that Tabor College NSW develop stronger links with stakeholders and alumni in the Pentecostal community and in other educational institutions which enrol its graduates. 
2.1.5 Policy Development and Continuous Improvement Register

The College has recently expended much effort in the development of written policies and a policy framework for the organisation in response to external regulatory requirements, in the first instance by compiling policies from other educational institutes. Once assembled, some of these policies have been further edited to suit the characteristics of the College, but many had not, and it was difficult to see how they might be applied to the College’s situation. In interviews with staff it became evident to the Panel that many staff were not aware of these policies nor of any policy framework. It also became apparent that in many cases policies have not been disseminated and used or formally adopted by the organisation. 

Staff described that in one recent case, due to an issue that had arisen, a policy had been used as the basis for discussion to resolve the issue and as a consequence the policy has been further refined to suit the needs of the College. Staff believed that this was a good basis upon which to develop a policy as it was relevant to their day-to-day work; the Panel feels that this approach is somewhat too ad hoc to form a robust policy framework to support the delivery of higher education courses. The College has begun to develop a policy framework which is more systematic and suited to Tabor College NSW’s scale of operations, and it will now be important for policies to be disseminated throughout the College. In some cases, policies as they evolve will need further procedural guidelines for support. 

The Panel saw a Continuous Improvement Register which appeared to have been used over a period of several years to document instances in which problems had been identified and resolved, with information about their resolution forming a de facto policy base for future reference. There is evidence that the resolution of problems on this register has contributed to continuous improvement, but there is no apparent collation of the responses to this register and no indication that they have been used as the basis for policy development. This is one area where problems and their resolution could be structured and prioritised to ensure maximum impact or coverage.

The College has developed both grievance and plagiarism policies, both of which are operational. Staff and students are advised of both policies in the student handbook and at enrolment or induction.

AUQA recommends that Tabor College NSW review its current collection of policies, progressively revise the existing policies to ensure that they are appropriate to the scale and mission of the College, and establish a formal mechanism to disseminate the revised policies to staff, to support the operations of the College.
2.1.6 Student Feedback

The College, under the guidance of the EAAC, is developing a strengthened student feedback process and the Panel found evidence of continuous improvement occurring within the framework of the student feedback system. This system also contributes to the regular review of academic program performance which is reported to the EAAC and improvements ratified on a regular basis. The College is continuing to develop this system, staff and students are aware of the feedback processes and both groups could advise on how this system has contributed to improvements to teaching and learning and student support. 

AUQA commends Tabor College NSW for developing the student feedback system as an academic continuous improvement tool.

2.1.7 Student Handbooks

The Panel acknowledges the College’s student handbooks, which provide a wealth of information for students of Tabor College NSW. These include the Student Orientation Handbook, and a Course Information Handbook. The handbooks were not up to date. The Course Information Handbook, for example, contained reference to distance education units offered by Tabor South Australia, although the Panel was advised that this arrangement is no longer current. These handbooks are in the process of being made available on the College webpage. The handbooks also provide statements on the ethos and policies of the College, and include its Statement of Faith and Philosophy of Education. The College may need to consider the large number of electives on offer as listed in the handbooks, as realistically these may not be sustainable given the small number of enrolments. The College also has a handbook for lecturers, which is provided to all staff.
2.1.8 Encouraging and Disseminating Good Practice in Teaching and Learning

The College has through the work of EAAC and the Academic Dean, begun to establish a more systematic approach to the management of teaching and learning in the College and this is evident in the student feedback processes being developed in the College and in the approach to academic standards reviews under development. The Panel did not find evidence of any formal sharing of good practice in teaching and learning beyond the professional development seminars which are conducted on two Saturdays during the year, or individual professional development undertaken in staff areas of expertise. Nor did it find evidence of attention to innovation in pedagogy, apart from reference to self-directed learning and practical experience to supplement what it describes as the use of ‘a traditional, information-based didactic approach.’ The Panel agrees with the College’s assessment that more support needs to be provided ‘… to ensure staff are exposed to the latest innovations in teaching and learning for higher education’ (PF p24). This may be a responsibility that could be managed by EAAC in its oversight of academic governance, to ensure that an approach to the ongoing professional development of academic staff is implemented, and coordinated through individual performance management plans.

AUQA recommends that Tabor College NSW develop an approach to teaching and learning professional development and the dissemination of good practice which supports the strategic objectives of the College. 

2.2 Scholarship and Creative Activity

Staff advised that the College’s approach to scholarship is maintained through association with other Tabor Colleges, within the relationships staff have with other similar types of Christian Colleges and through the beginnings of a benchmarking process. Staff advised that scholarship is also being developed by individual staff through practice based research and through other forums for discussion such as the network of Pentecostal and Charismatic Bible Colleges. Staff did express concern that a more formalised approach to scholarship needs to be developed which is more sophisticated and targeted beyond the scheduled professional development days the College is presently undertaking.

AUQA affirms Tabor College NSW’s intention to further develop and formalise its approach to scholarship.
3 ORGANISATIONAL STRUCTURES, DECISION-MAKING PROCESSES AND RESOURCES TO SUPPORT TEACHING AND LEARNING AND OTHER CORE ACTIVITIES
3.1 Organisational Structures and Decision Making

Tabor College NSW is a very small College and due to its size much of the communication in the College is informal, and based in the daily interactions between staff. Relationships between academic and administrative staff appear to be positive, if somewhat ad hoc. Staff meetings are used as the main formal communication. Faculty meetings are held monthly. The Panel formed the impression that EAAC had been a key structural driver for strengthening and developing academic management within the College

3.1.1 Marketing

The College has begun to develop and consolidate an approach to marketing as part of its wider focus on securing Tabor College NSW’s financial position. This is evident in, for example, the competitor analysis in the Strategic Business Plan, the appointment of a full-time Marketing Manager and the work being undertaken to further improve the website. But the College did not seem to be clear on who its feeder groups are with regard to prospective students. The College needs to develop a comprehensive marketing plan, with marketing activity aligned to key market segments, beyond the local school cohorts. 
3.2 Academic and Administrative Staff
3.2.1 Recruitment and Retention 

Again, due to its small size, staff recruitment at the College is informal and generally carried out by word of mouth within the Christian community. Selection criteria for both academic and administrative staff provided to the Panel appeared to be primarily faith-based, with qualifications secondary to ensuring a fit with the Christian philosophy and approaches of the College. Currently employed academic staff, while mostly sessional, are nevertheless generally well-qualified. The College advised that in recent times, and with the strategic objective of growth in mind, it has moved to improve remuneration as it realises it will have to pay reasonable salaries to attract a future workforce to support its academic aspirations. 

Other human resource policies are in various stages of development: some exist and some may need further customisation to suit the needs of the College. It was not clear to the Panel how many of these policies had been implemented and staff awareness of them is limited. The Panel does not believe that staff duty statements (PF Appendix 10) adequately reflect those of a higher education provider, but had been developed for compliance with the AQTF. For example, duty statements for academic staff do not explicitly include mention of responsibilities in the areas of teaching, scholarship and/or research and community service. The College needs to ensure the duty statements reflect the full range of expectations for staff in operating in a higher education context. 

AUQA recommends that Tabor College NSW’s human resource policies and staff duty statements be revised to reflect better a higher education context. 

3.2.2 Induction, Staff Development and Performance Management
The Panel was advised that the formal induction of staff at the College consists of the completion of a checklist confirming that the new employee has sighted relevant documents. Beyond the checklist, staff are informally inducted via a range of individual meetings with staff around the College and, in the case of teaching staff, with the relevant Stream Head. The Panel believes that as the College grows, induction practices will need to become more systematic to ensure newcomers are adequately introduced to workplace expectations.

Despite frequent reference in the Portfolio to strengthening staff professional development, the Panel was not convinced that there is a systematic approach to staff development across the College, nor that staff development is being resourced and supported consistently by the College. It is important that all staff, including sessional lecturers, have access to, and avail themselves of, professional development opportunities, for example, through conference attendance. Further, there was no evidence that staff development is linked to performance management. The Portfolio advised that all administrative staff now undertake a performance management review, but this is not the case with academic staff. Further, it was not clear to the Panel that the College’s performance management system has been fully implemented amongst administrative staff, or that the performance management system is being implemented consistently by different managers. 

Tabor College NSW, like many similar institutions, has a higher proportion of sessional than permanent academic staff, and it is these staff who handle the bulk of the teaching load at the College. The Panel found the supervision of sessional staff to be somewhat laissez-faire and advises the College to implement a more structured approach to overseeing the performance of this group. This should go beyond reviewing feedback from students and include targeted professional development. It will be important to improve this in the light of the College’s growth aspirations.
Tabor’s total staff complement is small, but the Panel found staff strongly committed to the College and its mission of delivering high quality Christian educational programs. In the case of many staff, this commitment has been longstanding and led to the development of a culture of ‘going the extra mile’ to ensure the College’s objectives are met. The Panel became conscious of the very full workloads this created for many staff, which does not allow them time to pursue professional development opportunities and interests. Staff described some of the personal costs associated with the constant need to meet various government requirements and this appeared to the Panel to be taking a toll on staff at all levels. The Panel advises the College to consider the human resource implications of its Change Agenda, so that targets can be achieved in a balanced manner.
3.3 Support for Student Learning

The College has evolved a highly individual approach to student support with staff being available to provide advice and work with students on a one-to-one basis. This individualised support is also supplemented by other formal programs, for example, all students are involved in study skills programs at the beginning of their program of study. However, whilst staff working with students on a one-to-one basis is a cultural norm within the College, the Panel suggests that this individualised approach to student support services may not be sustainable and the College may need to consider the further development of more formalised approaches to student support services. Again, the College’s Growth Agenda also has implications for the future development of student support services. These services will need to be developed and systemised in order to support a proposed larger student body 
AUQA commends the commitment of staff at Tabor College NSW in providing individualised student support services.

AUQA recommends that Tabor College NSW, in consultation with teaching staff, consider the development of a centralised approach to student support services.

3.4 Information Resources

The College acknowledged that providing adequate Library and IT facilities are ongoing challenges and steps have been undertaken to improve both IT and the library resources. This was reflected in student comments that they had witnessed gradual changes and improvements to IT and the Library as a result of their feedback. The library collection was the subject of comment during the recent state accreditation process and attention has been given to responding to expressed concerns, including the development of policies to support collection development. The Panel heard that it currently has about 30,000 monographs and a number of electronic resources, and that the College has earmarked $10,000 a year for three years to support additional acquisitions. Again, whilst IT resources were described as adequate, with part of the College using wireless technology, the management of the College IT is undertaken by one person on a part-time basis. In light of the College’s aspiration towards distance education, and future growth aspirations, the College will need to consider what priority it will give to the resourcing of IT and the development of an IT strategy to support future growth. Further the College currently runs a manual academic record keeping (section 2.1.3) process, and again given future growth aspirations, the Panel encourages the College to consider whether it should move towards an electronic academic record keeping system. 
4 MAINTAINING A COMMITMENT TO QUALITY IMPROVEMENT
4.1 Review and Evaluation

4.1.1 Academic Standards Review
The College commenced the development of an approach to academic standards review in 2006, and this process has continued to evolve under the auspices of EAAC. This review process has resulted in improvements to individual units, which continue to be monitored, providing a continuous improvement approach to the quality of teaching. This review system includes consideration of a number of units each semester and provides advice on action taken as a result of feedback. It will be important for the College to continue to expand and develop this academic review system as the College begins to deliver new programs. The future development of this review process should incorporate the collection of data so that the College can begin to use this information to track performance overtime and to build the capacity to begin regular benchmarking. It also needs to progressively incorporate program level, as well as unit level and standards review; this will best be done in the context of preparing for program reaccreditation.

AUQA affirms Tabor College NSW’s development of the academic standards review process and encourages the further development of a data based approach to benchmarking.

4.2 Planning and Managing for Quality

4.2.1 Quality Management System

The College has begun to develop a quality management system, derived from those used at Sydney University and University College London, but the Portfolio acknowledged this had been found to be too complex and too burdensome for an organisation of the College’s size, and requires ‘reconfiguration’ (PF p4). At the Audit Visit, the College tabled a guide to the Tabor Educational Quality Management System, which provided information on the next iteration of the Quality Management System.

The College’s definition of quality management appeared to be limited to compliance with external standards set by government and based on a VET-derived checklist approach to quality systems. Academic quality assurance is developing under the auspices of EAAC, and there is strong evidence that, for example, student feedback and review processes are resulting in improvements to the quality of teaching and learning at the College, yet many staff still appeared confused about the concept of quality management. Throughout the interviews only one staff member discussed how much they had learnt from being involved in, for example, the accreditation process, and the flow-on effects this had in terms of developing networks and understanding activities within the sector. It is evident that the College has not yet found a way to harness its disparate approaches to quality to ensure that it is clearly understood and that a quality management system, and the policies that support it, are appropriately scaled and adapted to the norms of higher education. 

The work that has been done on strategic planning, while incomplete, nevertheless provides a good starting point. The Panel suggests that adopting a continuous improvement approach based on objectives and targets set by the Strategic Plan would move the mindset of the College from that of regulatory approval ‘because it is required’ to that of a continuous improvement or quality cycle where improvements feed into the achievement of the College’s strategic objectives. This approach is more in line with the ethos of the higher education sector. It is also anticipated that the implementation of the College’s Change Agenda will further improve the basis upon which the College can develop its quality management system, based, as the Portfolio suggested on an enhanced ability to provide evidence of its performance against its own objectives and targets.
AUQA affirms Tabor College NSW’s initiation of the development of a quality management system and its recognition of the need for such a system to be evidence-based, and encourages the College to move from a compliance oriented system to a continuous quality improvement approach aligned to its institutional objectives.
4.2.2 The Cost of Doing Business 

The Panel was struck by the appearance of compliance fatigue throughout the organisation, and in interviews there was continuous comment about the amount of compliance driven activity the College is undertaking. Admittedly the College has set out on a lengthy Change Agenda at the same time that it is just finishing the accreditation of its three core programs, and has prepared for an AUQA audit. Whilst the Panel sympathises with the College on the regulatory burden it has been required to shoulder, it also needs to acknowledge that there is a cost involved in being a higher education provider. Regardless of size, the opportunity cost of doing business as a HEP is something that the College needs to factor into its assessment of the viability of its planned future operations.
APPENDICES

APPENDIX A: Tabor College NSW Mission

The Mission of Tabor College NSW is written into the Statement of Purposes within its constitution:

Extract from Constitution of Tabor College (NSW) Ltd

PART A – NAME, OBJECTS, GUARANTEE, LIMITATIONS & PRIMARY PURPOSE
1. The name of the Company is Tabor College (NSW) Limited.

2. The Company has as its primary purpose the provision of higher education and is committed to support free intellectual enquiry and nurture a culture of scholarship throughout the organisation. Without limiting, or being limited by the foregoing, the objects for which the Company is incorporated are:-

2.1

(a) to promote and provide opportunities for high quality Christian education for people from all Christian denominations and churches through the development and teaching of courses, seminars, tapes and other appropriate means;

(b) to educate and train men and women for effective Christian ministry by developing and teaching courses appropriate to the needs of the Christian church in Australia and beyond;

(c) to offer adult education in Christian theology and its application to all aspects of life including ministry, counselling and intercultural studies at all levels up to and including the requirements of higher education;

(d) to ensure that all courses are Christ-centred, biblically based, ministry-oriented, faith-building, academically sound and positively expressed;

(e) to maintain a balance between the spiritual, the academic and the practical in all courses;

(f) to strive for excellence in all areas, spiritual, academic and practical and, therefore, to be always seeking to improve the courses offered;

(g) to promote unity between churches and denominations;

(h) to encourage charismatic renewal and openness to the work of the Holy Spirit in and through the lives of all Christians;

(i) to encourage the exercise of Christian ethical principles;

(j) without limiting, or being limited by the foregoing, such other religious, charitable and other purposes as the members may in general meeting from time to time resolve to undertake;

Tabor College NSW Philosophy of Education
(Tabor College NSW Portfolio, Appendix 5)

Tabor College exists to equip and empower God’s people through quality Christian tertiary education. 
The College is a Pentecostal Charismatic Christian Education Centre which seeks to equip people for effective life and ministry by providing courses which are Christ-centred, biblically based, academically sound, ministry and mission oriented, positively expressed and spiritually empowered.
The College believes that education should be holistic, developing people in the cognitive, spiritual, affective, relational and practical areas of life. The College, therefore, aims to provide opportunity for integrated academic, spiritual and practical learning.
While the College considers that preparing people to enter the ministry in church and denominational settings is one of its very important tasks, it does not consider that this is the only valid form of ministry; rather it considers that many vocations and opportunities for Christian service can be genuine forms of ministry.
To promote sound academic scholarship, Tabor College believes that the best available teachers/educators should be engaged people of academic excellence in their areas and who can stimulate others to learn. The Pentecostal and Charismatic movements are relatively young and in an early stage of development, especially in the area of theological scholarship, and they have much to learn from other traditions. Recognising this, Tabor College has a policy of drawing on appropriately qualified visiting lecturers from a variety of Christian traditions and denominations to teach in their areas of expertise. These people make a valued contribution to the ministry of the College. For advice in academic areas, the College greatly appreciates guidance from professional, academically qualified persons from a variety of traditions.
Tabor College believes that the Bible is the Word of God and is normative for Christian belief and behaviour. Hence, while students are encouraged to read widely and to pursue academic excellence, in every respect, the Scriptures remain the recognised standard of truth and morality and the only foundation for Christian truth and praxis.

The Bible clearly indicates that unity between Christians is important for effective Christian witness and ministry. However, sadly, there are many widespread misunderstandings between traditions and denominations within the Christian Church which hamper the work of the gospel. Tabor College believes that an essential part of Christian ministry education is to learn to understand, appreciate and respect Christians from traditions other than one's own, despite differences of understanding in some areas of theology. Hence, Tabor College values the contributions of visiting teachers from different traditions as a rich resource in this area of Christian education.
Tabor College is committed to providing relevant and practical education for life and ministry. The College contends that practical and spiritual experience, integrated with academic study, reinforce effective learning and facilitate the application of that learning in life and ministry. For this reason, in practical areas, lecturers will sometimes be invited to teach on the basis of their practical expertise and proven success in ministry.
Tabor College recognises that education involves not merely the imparting of knowledge, but also training in how to expand that knowledge, and how to use it wisely and effectively. While students need to acquire a core body of knowledge that can be taught in the classroom by traditional didactic methods, they also need to learn how to discover and evaluate information themselves, so that they are able to go on educating themselves after they have finished their College courses. Hence, Tabor College employs the traditional information-based didactic approach and the self-directed learning approach to education, as well as providing opportunities for students to reinforce knowledge and understanding through practical experience.
The didactic approach is used most extensively in the earlier stages of undergraduate courses. Supervised self-directed learning and research are employed increasingly in more advanced studies. The tutorial method is used to develop critical and analytical skills and provides important preparation for independent study.
Tabor College recognises that all personal, ministry and spiritual gifts find their origin in divine grace. The role of the College is not to impart such gifts, for this is the divine prerogative, but to encourage students to discover and identify their talents and then to foster and develop them in the most effective way. Hence, time spent in such activities as corporate prayer, worship, public expression of charismata, counselling and consultation is seen as an important part of education for spiritual development and ministry training.
Tabor College does not consider theological education to be an end in itself, but rather to be a means to an end, an equipping for life and ministry.
Key Statistics (2008 unless otherwise stated)

	Total Higher Education Student Enrolments (EFTSL) @
31 August 2008
	42

	Staff numbers FTE
	Permanent
	Sessional

	Academic
	3.15
	2.3

	General
	10.75

	Total Staff
	16.3


APPENDIX B: AUQA’S MISSION, OBJECTIVES, VISION AND VALUES

Mission

AUQA is the principal national quality assurance agency in higher education with the responsibility of providing public assurance of the quality of Australia’s universities and other institutions of higher education, and assisting in enhancing the academic quality of these institutions.

Objectives

AUQA is established to be the principal national quality assurance agency in higher education, with responsibility for quality audits of higher education institutions and accreditation authorities, reporting on performance and outcomes, assisting in quality enhancement, advising on quality assurance; and liaising internationally with quality agencies in other jurisdictions, for the benefit of Australian higher education.

Specifically, the objectives of AUQA are as follows:

1. Arrange and manage a system of periodic audits of:

· the quality of the academic activities, including attainment of standards of performance and outcomes of Australian universities and other higher education institutions;

· the quality assurance arrangements intended to maintain and elevate that quality;

· compliance with criteria set out in the National Protocols for Higher Education Approval Processes;

and monitor, review, analyse and provide public reports on the quality of outcomes in Australian universities and higher education institutions.

2. Arrange and manage a system of periodic audits of the quality assurance processes, procedures, and outcomes of State, Territory and Commonwealth higher education accreditation authorities including their impact on the quality of higher education programs; and monitor, review, analyse and report on the outcomes of those audits.

3. Publicly report periodically on matters relating to quality assurance, including the relative standards and outcomes of the Australian higher education system and its institutions, its processes and its international standing, and the impact of the National Protocols for Higher Education Approval Processes on Australian Higher Education, using information available to AUQA from its audits and other activities carried out under these Objectives, and from other sources.

4. Develop partnerships with other quality agencies in relation to matters directly relating to quality assurance and audit, to facilitate efficient cross-border quality assurance processes and the international transfer of knowledge about those processes.
Vision

To consolidate AUQA’s position as the leading reference point for quality assurance in higher education in and for Australia. Specifically:

· AUQA’s judgements will be widely recognised as objective, accurate and useful, based on its effective procedures, including auditor training and thorough investigation.

· AUQA’s work will be recognised by institutions and accrediting agencies as adding value to their activities, through the emphasis on autonomy, diversity and self-review.

· Through AUQA’s work, there will be an improvement in public knowledge of the relative academic standards of Australian higher education and an increase in public confidence in Australian higher education.

· Through AUQA’s work with other quality assurance agencies, the international quality assurance requirements for Australian higher education institutions will be coherent and rigorous, avoiding duplication and inconsistency. 
· AUQA’s advice will be sought on quality assurance in higher education, through mechanisms including consulting, training and publications.

· AUQA will be recognised among its international peers as a leading quality assurance agency, collaborating with other agencies and providing leadership by example.

Values

In its external relations, AUQA will be:

· Rigorous: AUQA carries out all its audits as rigorously and thoroughly as possible.

· Supportive: AUQA recognises institutional autonomy in setting objectives and implementing processes to achieve them, and acts to facilitate and support this.

· Flexible: AUQA operates flexibly, in order to acknowledge and reinforce institutional diversity, and is responsive to institution and agency characteristics and needs.

· Cooperative: AUQA recognises that the achievement of quality in any organisation depends on a commitment to quality within the organisation itself, and so operates as unobtrusively as is consistent with effectiveness and rigour.

· Collaborative: as a quality assurance agency, AUQA works collaboratively with the accrediting agencies (in addition to its audit role with respect to these agencies).

· Transparent: AUQA’s audit procedures, and its own quality assurance system, are open to public scrutiny.

· Economical: AUQA operates cost-effectively and keeps as low as possible the demands it places on institutions and agencies.

· Open: AUQA reports publicly and clearly on its findings in relation to institutions, agencies and the sector.

APPENDIX C: THE AUDIT PANEL

Dr Anne Martin, Consultant (Chair)

Ms Karen Treloar, Audit Director, AUQA
APPENDIX D: ABBREVIATIONS AND DEFINITIONS

The following abbreviations and definitions are used in this Report. As necessary, they are explained in context.

AUQA
Australian Universities Quality Agency

AQTF
Australian Quality Training Framework
DEEWR
Australian Government Department of Education, Employment and Workplace Relations, formerly DEST 

DEST
former Australian Government Department of Education, Science and Training 
EAAC
External Academic Advisory Committee
EFTSL
equivalent full-time student load

FEE-HELP
FEE-HELP is a loan given to eligible fee-paying students to help pay part or all of their tuition fees.

HEP(s)
higher education provider(s)

HESA
Higher Education Support Act 2003
IT
information technology
KPIs
Key Performance Indicators
MCEETYA
Ministerial Council on Education, Employment, Training and Youth Affairs

NSAI(s)
non self-accrediting institution(s)
NSWDET
New South Wales Department of Education and Training
PF p
Performance Portfolio page reference

Portfolio
Performance Portfolio: Self-Review Report
QAFs
Quality Audit Factors

SAI(s)
self-accrediting institution(s)

VET
vocational education and training

Notes
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