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[bookmark: _Toc531492604][bookmark: _Toc532872309][bookmark: _Toc532872532][bookmark: _Toc20709793][bookmark: _Toc52265345][bookmark: _Toc61409248][bookmark: _Toc61423005][bookmark: _Toc266280798]OVERVIEW OF THE AUDIT
[bookmark: _Toc266280799]Background
In 2003, the Australian Government introduced the Higher Education Support Act 2003 (HESA) which allows students in non self-accrediting higher education institutions (NSAIs) to receive financial assistance for their tuition fees through the FEE-HELP program. The HESA requires that HEPs whose student may receive FEE-HELP funds meet a range of quality and accountability requirements, including regular audit by a quality auditing body named in the Higher Education Provider Guidelines. NSAIs approved under the HESA for this purpose may be referred to as NSA-HEPs.

This Report by the Australian Universities Quality Agency (AUQA) of Perth Institute of Business and Technology Pty Ltd (PIBT or the College) provides an overview and then briefly details the Audit Panel’s main findings, and its commendations, affirmations and recommendations. An introduction to PIBT including its mission, vision and principles, is given in Appendix A; an overview of Navitas Limited (Navitas) in Appendix B; the mission, objectives, vision and values of AUQA in Appendix C; membership of the Audit Panel in Appendix D; and abbreviations and technical terms used in this Report in Appendix E.
[bookmark: _Toc531492606][bookmark: _Toc532872311][bookmark: _Toc532872534][bookmark: _Toc20709795][bookmark: _Toc52265347][bookmark: _Toc61409250][bookmark: _Toc61423007][bookmark: _Toc266280800]The Audit Process
[bookmark: _Toc20709796]AUQA bases its audits of non self-accrediting HEPs on each organisation’s own objectives, together with the MCEETYA National Protocols for Higher Education Approval Processes (National Protocols, available at: http://www.mceecdya.edu.au/mceecdya/), the DEEWR Audit Handbook for non self-accrediting Higher Education Providers and other relevant legal requirements or codes to which the organisation is committed. The programs or courses of NSAIs are accredited by state and territory accrediting agencies, so quality audits of HEPs do not include a detailed examination of the academic quality assurance processes for programs of study.

HEP audits under the HESA consider institutional actions and performance in relation to, firstly, the institution’s objectives; and, secondly, a group of criteria collectively known as ‘Quality Audit Factors’ (QAFs). The four QAFs are set out in the Handbook referred to above (and in the AUQA Audit Manual). Their primary purpose is to provide the HEPs with a framework for the review of certain aspects of institutional performance. In the report of its self-review (the Performance Portfolio or Portfolio), PIBT reported against the QAFs, following the categories of the institution’s quality management system. The chapters in this Report use the four main topic headings provided by the QAFs. Within each chapter, the criteria for each individual QAF are addressed, but usually in an aggregated way rather than criterion by criterion.

On 1 February 2010, PIBT presented its submission to AUQA, comprising a 50-page core document, plus two A4 boxes of supporting materials compiled in relation to the individual QAF criteria. NSAI HEP audit panels generally meet by teleconference, but the Panel held the Portfolio Meeting in Melbourne on 24 February 2010 to consider these materials and plan the Audit Visit. 

PIBT is located on the Edith Cowan University’s Mount Lawley Campus in Perth, Western Australia, and is also involved in offering higher education programs through three offshore partners. (This audit does not include English language programs offered at PIBT which are outside the remit of higher education.) On 8 April 2010, the Audit Director had a meeting with the College Director and Principal and relevant staff in preparation for the Audit Visit. On 18 March 2010, the Audit Director visited the Australian Studies Institute (AUSI) in Nairobi, Kenya. The main Audit Visit to PIBT took place from 22 to 23 April 2010.

The Audit Panel spoke with over 90 people during the visit, including senior management, the Navitas Executive General Manager for University Programs Division (who is the sole director of the College Board), managers, staff, casual academic staff, students and external stakeholders (including transnational education partner staff and students in Kenya). Sessions were also available for any member of the PIBT community to meet the Audit Panel but no one took advantage of this opportunity.

This Report relates to the situation current at the time of the Audit Visit, which ended on 23 April 2010 and does not take account of any changes that may have occurred subsequently. It records the conclusions reached by the Audit Panel based on the documentation provided by the institution as well as information gained through interviews, discussion and observation. While every attempt has been made to reach a comprehensive understanding of PIBT’s activities encompassed by the audit, the Report does not identify every aspect of quality assurance, its effectiveness or shortcomings.

The Report contains a summary of findings together with lists of commendations, affirmations and recommendations. A ‘commendation’ refers to the achievement of a stated goal, or to some plan or activity that has led to, or appears likely to lead to, the achievement of a stated goal, and which in AUQA’s view is particularly significant. A ‘recommendation’ refers to an area in need of attention, whether in respect of planning, implementing, monitoring or reviewing, which in AUQA’s view is particularly significant. Where such matters have already been identified by the institution, with evidence, they are termed ‘affirmations’. AUQA indicates that some recommendations and affirmations have a high priority and the word ‘urgent’ is used at the beginning of the affirmation or recommendation. It is acknowledged that recommendations in this Audit Report may have resource implications. 

Quotations taken from, and references to, the four core sections of the Portfolio are identified as (PF p).

[bookmark: _Toc52265348][bookmark: _Toc61409251][bookmark: _Toc61423008][bookmark: _Toc266280801]CONCLUSIONS

This section summarises the main findings and lists the commendations, affirmations and recommendations. Other relevant comments and suggestions are mentioned throughout the text of the Report.
[bookmark: _Toc52265349][bookmark: _Toc61409252][bookmark: _Toc61423009][bookmark: _Toc266280802]Introduction to Findings
Perth Institute of Business and Technology Pty Ltd (PIBT or the College), established in 1994, is a dual-sector provider and is a wholly owned subsidiary of Navitas Limited (Navitas), which is a publicly listed company. PIBT offers pathway programs to international and local students who do not meet the admission requirements of Edith Cowan University (ECU or the University), but are ‘marginally below’ direct entry requirements. PIBT has had an agreement with ECU since 1994 to provide PIBT’s services on ECU’s campus while using ECU’s curriculum and infrastructure.

PIBT has an agreement with ECU which expires in December 2014. The relationship between PIBT and ECU has been evolving over the past 15 years. During this time the two institutions have addressed higher education priorities, as well as their strategic positioning in the Australian higher education sector. Discussions are currently under way to strengthen and refine the relationship.

[bookmark: _Toc531492609][bookmark: _Toc532872314][bookmark: _Toc532872537][bookmark: _Toc20709797][bookmark: _Toc52265350][bookmark: _Toc61409253][bookmark: _Toc61423010]PIBT draws significant advantages from its links to the Navitas group and in particular through participation in the many activities of the Navitas University Programs Division (UPD) colleges, including recent academic benchmarking activities, common institutional research activities and sharing expertise for the benefit of all the colleges. 

PIBT’s academic and administrative processes are sound. Student support structures and systems are in place and working well. There is early identification and support for at-risk students. Tracking of the student experience is commendable. PIBT assures its academic standards through a range of strategies, including the qualifications and teaching experience of academic staff, monitoring of teaching quality, assessment and moderation policies, and by formally tracking graduates’ academic performance at ECU. This tracking has revealed that PIBT’s graduates perform comparably, and sometimes better, to the ECU wider student cohort in degree programs. PIBT is also commended for its attention to management training and mentoring for senior and middle managers. 

At the level of corporate governance, it will be important for Navitas to ensure that PIBT’s corporate governance capacity at the academic level is adequate and sustained. At the institutional level, PIBT is planning a transition to a stronger academic governance structure for a number of reasons, including local regulator requirements to have greater academic autonomy, and which includes a more independent Academic Board. This includes the development of a strategy and plan to identify all the steps which need to be taken to fully realise this academic independence in a pathway provider college. Part of this task includes the documenting of its internationalisation and transnational education strategies. PIBT is encouraged to document and gather evidence of the ways in which its practices for teaching and student learning are innovative. This would include formalising an e-learning strategy and a plan to enhance teaching and learning.

PIBT is in the process of reviewing its agreements with ECU and transnational education partners and clarifying the relationship between itself, ECU and TNE partners. AUQA finds that this is timely given PIBT’s changing academic governance status. The quality of PIBT’s TNE education activities is sound, but there are some areas which could be improved. PIBT has identified these to include the enhancement of teaching at its partner TNE locations, and the control and issue of testamurs. PIBT has recently terminated the agreement with one of its TNE partners and students are in the teach-out mode. AUQA is satisfied that PIBT has adequate procedures in place to ensure the quality of the teach-out process. 

A summary of commendations, affirmations and recommendations follows. They are listed below in the order in which they appear in the Report.
[bookmark: _Toc266280803]Commendations 
AUQA commends Perth Institute of Business and Technology for its historically strong relationship with Edith Cowan University to the benefit of students.	11
AUQA commends Perth Institute of Business and Technology for its strategic use of Navitas resources to develop new markets and achieve its institutional goals.	12
AUQA commends Perth Institute of Business and Technology for its identifying mechanisms and support processes for academically at-risk students.	18
AUQA commends Perth Institute of Business and Technology for its development of learning outcomes or skills appropriate to its student cohort and the high level of awareness of these skills among students.	21
AUQA commends Perth Institute of Business and Technology for its attention to ongoing management training and mentoring for its managers and senior staff.	25
AUQA commends Perth Institute of Business and Technology for its staff induction and training processes.	25
AUQA commends Perth Institute of Business and Technology for the wide range of student support mechanisms and programs available to students, including the student leadership program.	27
AUQA commends Perth Institute of Business and Technology for its innovative IT-enhanced learning spaces designed for collaborative and interactive learning.	28

[bookmark: _Toc61409254][bookmark: _Toc61423011][bookmark: _Toc266280804]Affirmations
1. AUQA affirms the steps taken by Perth Institute of Business and Technology to understand the implications of and the plans needed to establish greater academic autonomy as a higher education provider, and to develop a communications strategy for both internal and external stakeholders about this increased academic autonomy.	11
(urgent) AUQA affirms Perth Institute of Business and Technology’s plan to withdraw the College from the tripartite agreements between itself, Edith Cowan University and the transnational education partners, and negotiate new agreements with each of them, particularly specifying the educational quality assurance arrangements of each party.	12
AUQA affirms Perth Institute of Business and Technology’s intention to better manage its student surveys across all teaching locations and use them for monitoring, benchmarking and improvement purposes.	19
AUQA affirms Perth Institute of Business and Technology’s intention to take greater responsibility for the issuing of its testamurs and transcripts at transnational education partners.	23
AUQA affirms the intention of Perth Institute of Business and Technology to develop a teaching package and training course for new lecturers at the College and transnational partners.	24

[bookmark: _Toc20709798][bookmark: _Toc61409255][bookmark: _Toc61423012][bookmark: _Toc266280805]Recommendations
1. AUQA recommends that Perth Institute of Business and Technology develop a transnational education strategy and an internationalisation strategy to guide its core activities.	14
AUQA recommends that Perth Institute of Business and Technology revise its teaching and learning plan and other documentation to show how teaching, learning and academic support will enhance student success.	20
AUQA recommends that Perth Institute of Business and Technology develop ways to share good practice in teaching and make it available to academic staff at the College and transnational education partners.	23
AUQA recommends that Perth Institute of Business and Technology develop an e-learning strategy and plan based on the teaching and learning plan.	28

[bookmark: _Toc156625455][bookmark: _Toc266280806]INSTITUTIONAL AND EDUCATIONAL OBJECTIVES AND INSTITUTIONAL GOVERNANCE

Perth Institute of Business and Technology Pty Ltd (PIBT or ‘the College’), established in 1994, is a dual-sector provider and is a wholly owned subsidiary of Navitas Limited (Navitas), which is a publicly listed company. PIBT offers pathway programs to international and local students who do not meet the admission requirements of Edith Cowan University (ECU or ‘the University’), but are ‘marginally below’ direct entry requirements. PIBT has had an agreement with ECU since 1994 to provide PIBT’s services on ECU’s campus while using ECU’s curriculum and infrastructure.

PIBT has an agreement with ECU which expires in December 2014. The relationship between PIBT and ECU has been evolving over the past 15 years. During this time the two institutions have addressed higher education priorities, as well as their strategic positioning in the Australian higher education sector. Discussions are currently under way to strengthen and refine the relationship.

The College offers English Language Intensive Courses for Overseas Students (ELICOS) courses, a Certificate IV in University Foundation Studies and a range of diploma programs which articulate into their respective ECU degree programs. PIBT is located on ECU’s Mount Lawley Campus. The diploma programs offered by PIBT remain the intellectual property of ECU. 

In 2009, PIBT underwent a five-yearly institutional re-registration and reaccreditation of five diploma programs (business, hotel management, computing and IT, communications, science: health studies, science: engineering studies) and advanced diploma programs (business, and computing and IT) with the Department of Education Services, Western Australia (DESWA). PIBT also offers a pre-masters qualifying program (in business, computing and IT, and communications) as a pathway to prepare international students for postgraduate studies at ECU.

On census day 2010 (Week 4 of the trimester), PIBT had 338 EFTSL students enrolled in higher education diplomas on the PIBT campus. At PIBT there were four FTE higher education academic staff, 7.8 FTE higher education casual academic staff and 26.4 administrative full-time staff members. 
[bookmark: _Toc263011452][bookmark: _Toc266280807]Academic Autonomy
During 2008-2009, PIBT identified a need for a more rigorous and independent approach to academic governance, planning and quality assurance. This came about due to benchmarking with other higher education institutions, self-audit, and accreditation reports from DESWA. DESWA requires that PIBT develop an autonomous academic governance structure to assure the quality of all of its higher education courses and the quality of the learning environment. Given that PIBT primarily offers first year pathway courses to ECU, it raised some reservations for AUQA about the utility and meaningfulness of the College’s academic autonomy besides assuring the quality of its education, except in the case that PIBT develops its own academic programs. A enhanced academic governance framework has been proposed and is to be implemented in early 2010. In this changing environment, some of PIBT’s systems and processes are at an early stage of development.

A consistent theme throughout this Report is that AUQA recognises the particular challenge for PIBT to establish robust academic autonomy when the curriculum and the associated intellectual property are owned by ECU, and in the context where PIBT contracts some teaching staff from the University. The leadership opportunity for PIBT’s Academic Board will be to conceptualise and articulate that which is unique to the academic experience at PIBT.

PIBT approached the audit process with a view to reinforcing the new independent approach being taken to academic governance and consolidating its academic processes and systems. The audit was seen as an opportunity to strengthen the redefinition of PIBT’s relationship with ECU and show that PIBT is compliant with the requirements of the local regulator. 

There was a positive engagement during the audit by the institution, including the ready production of requested documentation and evidence. It was evident to the Panel that in the context of an emerging autonomy at the governance and academic levels, the audit provided PIBT with the opportunity to establish its place in the higher education sector by making use of a thorough assessment of its performance and the identification of areas for development and improvement. Academic and administrative staff are committed to the move to academic autonomy. During interviews, the Panel found staff and students to be forthright and engaging.
[bookmark: _Toc266280808]Institutional and Educational Objectives
Initially, the corporate entity Navitas and the College were located at the same site. Their physical separation brought a period of uncertainty. A new PIBT management team grappled with its revised roles, greater regulatory accountability, the move to new buildings on ECU’s Mount Lawley Campus, as well as changes in WA’s socioeconomic and technological environment. The new College Director and Principal invited staff to define PIBT’s vision, mission and core values, and for the first time, permanent staff were asked to contribute to shaping PIBT’s strategic direction. 

PIBT sets out its vision, mission and values in the strategic plan, Strategic Directions 2009-2012. Its main role in higher education is the provision of pathway programs to ECU. The vision and mission reflect this goal:

Vision
We innovate, we educate, futures begin at PIBT.

Mission
To provide high quality educational services that lead to success in ECU and beyond.

The mission, vision and core values are also aligned to the Navitas philosophy (Appendix B provides a brief overview of Navitas). The Panel found general consistency among staff, students and external stakeholders on the goal of PIBT to provide a learning environment which prepares students for entry into university through pathway programs. 

PIBT’s key strategic issues for the financial years 2009–2011 are as follows:
1. Leveraging opportunities in pathway education, English language teaching and IELTS testing, including opportunities with ECU and with business units in the Navitas group.
2. Continuing to develop a comprehensive institution-wide system to attract, retain and graduate optimum numbers of students.
3. Developing a fit-for-purpose staffing profile that encourages teamwork, communication and multi-skilling.
4. Branding and positioning of Navitas, PIBT and ECU.
5. Increasing student demand both for higher education and study in Perth.
6. [Taking account of] WA’s boom economy and associated residential and commercial accommodation, costs of living, staff recruitment/retention, exchange rate and other associated issues.
7. Embedding a culture of continuous improvement, with a focus on policy and operating procedures, and associated professional development requirements.
8. [Planning] PIBT’s short-, medium-, and long-term location.

There are four strategic priorities (growth and business development, teaching and learning, quality processes and systems, and people) with identified key performance indicators (KPIs), annual success measures and allocation of responsibilities, with specific initiatives to achieve these. There is an annual operational plan which supports the implementation of strategic directions and incorporates objectives from the following plans: teaching and learning, marketing, finance (including rolling budgets) and staff performance planning reviews. There is alignment with Navitas’ strategic objectives and cascading from PIBT’s plans to individual staff plans. A planning cycle is in place, appropriate to each of the plans. Evidence was provided of regular progress reviews with upward reporting. Plans are reviewed annually against key performance indicators and feedback from all stakeholders, including students, staff, ECU, Navitas regulatory authorities and industry representatives. Final approval for plans is given by the Navitas Board through the Executive General Manager (EGM) of the University Programs Division (UPD).

The Panel noted that some of the teaching and learning KPIs in the Operational Plan 2009–2010 do not have the same level of detail by way of targets against which to measure performance. 
[bookmark: _Toc266280809]Institutional Governance
[bookmark: _Toc266280810]Board of Directors
Since its listing on the Australian Securities Exchange, and particularly since 2007, Navitas has explicitly focused on the strategic direction of the University Programs Division colleges and their compliance with the revised National Protocols (2007) and local jurisdictional requirements, both corporate and academic. 
 
The Navitas Board retains the overall oversight and control of the UPD colleges. At the time of the Audit Visit the College Principal and Director was the sole director of the PIBT Board. In spite of the oversight by the Navitas Board, the Panel queried whether this arrangement presents a risk, namely having the person responsible for the governance and oversight of the management of the College also being the head of the management of the College. The Panel was informed that the EGM of the University Programs Division is proposed to be the sole director of the PIBT Board. In this capacity the EGM has the responsibility to ensure that PIBT conforms with company policies, including adherence to the legal and ethical framework within which it operates. There are established policies and procedures to support and execute the corporate governance. The Panel was informed that the EGM makes use of the skills and competencies at both the Navitas and college levels to ensure that there are appropriate corporate and academic checks and balances. Within this framework, however, the autonomy of each UPD college is encouraged. The Panel noted the significant support and benefits of sharing expertise provided by the Navitas UPD and the UPD colleges to PIBT.

The College prepares monthly reports for the EGM. The Navitas Board monitors the College’s progress and performance, including the overall academic performance of students, through the EGM’s reports. Provision is made for the College Director and Principal to meet annually with the Navitas Board should it be necessary. AUQA considers annual meetings essential given the current corporate governance arrangements. The last meeting of the College Director and Principal with the board was in August 2009. The Panel received documentation submitted through the EGM to the Navitas Board.

The Panel was informed that as the Navitas group expands, it will review its organisational structure to ensure it is appropriate to the size of its pathway college operations. AUQA is of the view that while PIBT meets all the formal company corporate governance requirements, consideration should be given to the role of its board (and the Navitas Board) in ensuring strategic and general academic oversight. AUQA endorses the plan to change the College Director and Principal as the sole member of PIBT’s Board of Directors to appointing the EGM to the board. The Panel understands that the EGM has a range of responsibilities within Navitas for UPD colleges and will also become the sole member of PIBT’s board. Given the anticipated expansion in the number of Navitas UPD colleges and the anticipated increase in the responsibilities of the EGM across all the colleges (even with the introduction of general managers over a number of the colleges), it will be important for Navitas to ensure that PIBT’s corporate governance capacity is adequate and sustained.

The Panel noted confusion by some interviewees about the roles and responsibilities of staff in governance and management. To avoid this confusion, PIBT is encouraged to make clear in its documentation and in communications to staff the definitions and distinctions between the powers, roles and responsibilities of corporate governance structures (both of Navitas and PIBT ), academic governance structures (PIBT and ECU) and institutional management, which is distinct from the governance structures.
[bookmark: _Toc266280811]Academic Board
Academic governance at PIBT is presently covered by a joint ECU/PIBT Academic Advisory Committee, relevant ECU faculty consultative committees, and PIBT’s Board of Examiners. In the period 2008–2009, benchmarking with other higher education institutions, self-review and requirements from the state regulator brought PIBT to the realisation that it needed a robust and independent approach to academic governance, planning and quality assurance. One of the major goals of this process is for PIBT to establish a suitable level of academic independence from its partner, ECU. An enhanced academic governance framework has been proposed for implementation in 2010. 

The proposed arrangements for academic governance include establishing an academic board with a number of committees, namely, a teaching and learning committee, a board of examiners and joint PIBT/ECU faculty consultative committees. The Academic Board will have an independent senior academic as chair to assist in developing academic independence and depth of leadership and expertise at PIBT, as well as to promote the academic culture and appropriate functions of the board. Membership will consist of external members from ECU, four representatives from PIBT’s management and an independent member. The board’s main role will include assuring academic quality, monitoring academic standards, overseeing academic processes which include teaching and learning processes, making recommendations on academic policy, approving students for graduation, monitoring student performance and completions, overseeing scholarship and creativity, monitoring offshore programs, and overseeing academic benchmarking activities. AUQA suggests that the Academic Board should approve all academic and related policies. At present, because the intellectual property and ownership of the programs belongs contractually to ECU, the board will have no direct role in the development and approval of new or existing diploma programs, but provision is being made for the review of new course proposals. This has changed as PIBT expands its academic offerings in 2010 with the reaccreditation of the Diploma of Science with its two streams. PIBT intends to take greater ownership of teaching through making improvements based on the needs of its student cohort, rather than relying solely on improvements driven by the University. 

At present, course advisory committees, comprising staff from PIBT and ECU, discuss developments in course design and outcomes relevant to PIBT, check equivalence of academic standards with ECU, verify that teaching and assessment maximise student success, review staffing and student academic support, and produce advice for PIBT. The Board of Examiners Committee meets each trimester to review results and determine the academic status of students, including the conferral of awards. 

The Panel noted that developing a robust and independent PIBT academic governance structure is high on the agenda of senior managers. PIBT’s leadership is embracing the requirement to become academically independent and assert its autonomy as a higher education pathway provider. PIBT is taking the first step in the transition to establishing an independent Academic Board and its committees.

The implications of the shift to significant autonomy from ECU will have to be fully understood by PIBT’s Academic Board and its committees, and more generally by PIBT’s staff. AUQA believes that a good start has been made to propose an appropriate academic governance system, but a number of elements have still to be considered and addressed, including a clear understanding of the role and contribution to be made by ECU academics who will be members of the Academic Board. Clarity about the role and responsibility of an independent chair of the Academic Board will be necessary, including academic interactions outside of the board to foster the necessary academic culture among staff and students. The Academic Board’s terms of reference will need to be developed beyond the function of academic management, approval of programs and the approval of awards towards relevant academic inputs and discussions which are fundamental to PIBT as a higher education pathway provider.
 
The Panel formed the view that PIBT would benefit from a more systematic collegial discussion of the characteristics of its teaching and learning environment, and the evidence required to demonstrate the efficacy of those characteristics. Elsewhere in this Report it is noted that assertions about the PIBT educational experience are not always backed by evidence. This is a unique area for research, scholarship and leadership that could be appropriate to a future agenda for the PIBT Academic Board. This approach, which is implicit in aspects of PIBT’s operation, including the teaching and learning plan, may provide scope for conceptual clarity relating to the affirmations and recommendations in this Report.

Developing an institutional academic culture and practice that have the requisite internal depth of expertise and experience will take time. The processes of induction for new board and committee members, ongoing training for PIBT staff, and the use of regular reviews of the Academic Board and its committees are mechanisms to embed good practice. AUQA suggests that, in developing its own academic culture, PIBT continue to make use of ECU’s experience through exploring possible opportunities for PIBT staff to, for example, observe university academic committees. The Panel heard that there is one such example of this occurring with the Academic Director. Such activities should focus on developing the internal expertise of PIBT’s staff through the knowledge and skill transfer of external or ECU Academic Board members.

Academic risk management is an area to which the Academic Board could give greater attention. The identification of steps to minimise academic risk is becoming increasingly important in the higher education sector. The Panel heard that the Academic Board is well positioned to monitor relevant academic risks. PIBT may wish to consider a strengthened role for the Academic Board in this area.

AUQA encourages PIBT to ensure that it carefully plans the kind of autonomy it needs and the steps to be taken to achieve this, while retaining the relative strengths in respect to its relationship with both ECU and Navitas’ UPD. This will include developing a communications strategy for both internal and external stakeholders (including ECU, Navitas UPD colleges and other relevant stakeholders).


[bookmark: _Toc266349272]AUQA affirms the steps taken by Perth Institute of Business and Technology to understand the implications of and the plans needed to establish greater academic autonomy as a higher education provider, and to develop a communications strategy for both internal and external stakeholders about this increased academic autonomy.
[bookmark: _Toc266280812]Relationship with Edith Cowan University
As a result of the recent requirement for PIBT to become more academically autonomous from ECU, a number of governance and operational changes are proposed to enable this to happen. There is evidence of the strong and positive relationship which PIBT has enjoyed with ECU, but there is also the recognition that it is somewhat of a watershed moment for both parties as they each seek to strategically position themselves in the changing socioeconomic, international education and higher education environment. The relationship has been mutually beneficial to both parties, but changing priorities may well signify a change which has the potential to benefit both parties as well as the students.


[bookmark: _Toc266349264]AUQA commends Perth Institute of Business and Technology for its historically strong relationship with Edith Cowan University to the benefit of students.

The maintenance of the partnership is supported by an annual PIBT Joint Planning Committee. This committee oversees the relationship between PIBT and ECU and is intended to provide a forum to update Navitas strategic developments with respect to the College, as well as undertake strategic planning to support the partnership, mainly related to a five-year plan for recruiting domestic and international students, and developing new markets and new courses.

PIBT acknowledges in its document Strategic Directions 2009–2012 that it needs to ‘deepen and broaden its relationship with ECU, including increased engagement with key ECU staff’. The Panel suggests that this includes building relationships at senior levels, as it appeared that there is a need for a full and frank discussion between ECU and PIBT with respect to intended future developments and areas of collaboration at each institution. 

ECU is positive about the partnership and the major role that PIBT plays as a pathway provider. The University monitors the academic performance of students in a number of ways, including through the academic committees and through having some of its academic staff teach in PIBT’s diploma programs. ECU also tracks PIBT student and graduate performance against its own relevant cohorts.

The Education Services Co-operative Agreement between PIBT and ECU is due for renewal at the end of 2014. The achievement of academic autonomy by PIBT from the University requires some immediate adjustment of the contractual arrangements, such as alignment of strategy and clarification of the opportunities, responsibilities and accountabilities of each partner, and those of transnational education (TNE) partners. Some changes have already occurred, such as the shift from ECU unit coordinators as moderators of PIBT’s students’ results to the PIBT Board of Examiners also taking on this responsibility. 

PIBT’s 2009 institutional re-registration required that it separate itself from the tripartite relationship between itself, the offshore colleges and ECU. AUQA concurs with DESWA that separation between each of the partners and their responsibilities is necessary. Greater clarity is needed with respect to the TNE arrangements for PIBT in its collaboration with ECU and offshore partners. These changes had not been completed at the time of the Audit Visit, but the Panel viewed the draft agreements which were said to be close to finalisation. The Panel observed that there is ambiguity in responsibility and risk for PIBT in relation to its role in ECU’s TNE programs offered to the Navitas partner institutions. It is important that PIBT not delay in finalising the agreements.


[bookmark: _Toc266349273](urgent) AUQA affirms Perth Institute of Business and Technology’s plan to withdraw the College from the tripartite agreements between itself, Edith Cowan University and the transnational education partners, and negotiate new agreements with each of them, particularly specifying the educational quality assurance arrangements of each party.
[bookmark: _Toc266280813]Transnational Education Partnerships and Internationalisation
PIBT’s TNE strategy is alluded to in the action goals in the Operational Plan 2009–2010 and in the Marketing Plan 2008–2009. PIBT makes considerable use of the Navitas business intelligence shared across its colleges, access to the extensive network of agents, and ‘in-house’ expertise in identifying and developing new markets. This is one example among a number of instances noted by the Panel where PIBT makes use of Navitas’ network to give PIBT a competitive edge. Further examples include regular meetings of staff in a range of senior portfolios across the UPD colleges to share information and discuss common issues (eg the quarterly college director meetings, and annual meetings for the academic directors, marketing teams, finance directors and IT managers), the sharing of financial and human resource staff, and recent efforts at academic benchmarking across the colleges.


[bookmark: _Toc266349265]AUQA commends Perth Institute of Business and Technology for its strategic use of Navitas resources to develop new markets and achieve its institutional goals.

In the 1990s, PIBT entered into tripartite agreements with ECU and offshore partners to provide Certificate IV University Foundation Studies and ECU courses at Australian College of Business and Technology (ACBT) in Colombo, Sri Lanka (1997); Australian Studies Institute (AUSI) in Nairobi, Kenya (2000); and Australian Institute of Business and Technology (AIBT) in Lusaka, Zambia (2004). Each of these offshore institutions adopted the PIBT/ECU procedures and adapted them to meet local regulatory requirements where they existed. The three-way agreements regulated the quality assurance responsibilities, academic standards, and administrative and financial arrangements. PIBT’s role was to guide academic standards, but without complete control over them, as this control rested with ECU. DESWA noted a number of difficulties with these arrangements and, as already mentioned earlier in this Report, required PIBT to restructure its TNE activities. Conditions for PIBT’s institutional re-registration included the severance of the tripartite relationships and renegotiation of agreements, and separate course accreditation with DESWA for each TNE location. As noted earlier, AUQA concurs with these requirements.

Since 2008, an annual joint ECU/Navitas Partner Colleges Academic Advisory Meeting has taken place at one of the TNE partner colleges. At the meeting, the stakeholders (ECU, PIBT, Navitas, ACBT, AIBT and AUSI) consider feeder and twinning agreement issues and report on performance data of TNE colleges. Discussions include enrolments, course offerings, student numbers, and strategic directions. A new position, Partner Programs Director, was established in 2009 to ensure TNE academic and administrative compliance.

PIBT no longer offers any awards through ACBT, but provides a quality assurance service for ECU.

The feeder and twinning agreements with AIBT were terminated on 3 February 2010, due to academic and other difficulties. The Panel confirmed that students had been formally informed about the termination of the agreements and provided with options to complete their courses, together with teach-out arrangements. A PIBT teach-out principles document, dated February 2010, underpins the steps which will be taken. Individual sample teach-out plans signed by students were provided to the Panel. AUQA is satisfied that sufficient support is being provided to enrolled students during the teach-out phase which is expected to be completed by the end of July 2011.

A TNE visit was undertaken by the Panel to AUSI to validate PIBT’s approach to TNE and its management of academic quality (section 2.8).

The Panel reviewed the strategic and operational plans to identify the elements of the TNE approach taken at PIBT. Interviewees also provided their views on what the approach means in relation to their work. AUQA considers that there needs to be a shared understanding by both academic and administrative staff of what is involved in engaging in TNE. While a number of elements are clearly identifiable, AUQA believes that, in order to establish greater clarity in its TNE agreements with ECU and offshore colleges, PIBT must consider the development of a strategy to guide its future development and growth of TNE. A plan is required that clearly incorporates, for example, aspects related to marketing, the student experience, academic provision and the management of quality in a TNE context. The development of such a plan is a further step in asserting the similarities and differences from the partner university and from other UPD colleges.

[bookmark: OLE_LINK1]PIBT is in the process of strategically reviewing its local market, which may involve a change in enrolments to include recruiting increased numbers of domestic students. In this context, it becomes necessary for PIBT to formally identify the main features of its internationalisation strategy in order to take account of the possible shifting patterns of enrolments and how these might affect academic, academic support and administration processes. The Panel heard a range of understandings of what internationalisation means at PIBT, and of the possible changes which may need to be made to accommodate the specific needs of domestic students. PIBT is encouraged to develop an internationalisation strategy.


[bookmark: _Toc263011419][bookmark: _Toc266349277]AUQA recommends that Perth Institute of Business and Technology develop a transnational education strategy and an internationalisation strategy to guide its core activities.

PIBT should also consider the academic and support implications, and develop a plan, should it decide to enrol greater numbers of domestic students.

The Panel reviewed the process for issuance of transcripts and testamurs for TNE locations and is satisfied that PIBT has reviewed the current process and taken control of the storage of blank testamurs and their issuance. PIBT is encouraged to ensure that its testamurs have adequate security features to minimise the possibility of them being used for fraudulent purposes.

[bookmark: _Toc52265363][bookmark: _Toc156625458][bookmark: _Toc266280814]ACHIEVING EFFECTIVENESS IN TEACHING, LEARNING AND OTHER CORE FUNCTIONS

The academic team drafted the teaching and learning plan in 2009 and for the first time in the history of the College, contributions and opinions were sought from sessional lecturers, TNE colleges and ECU academic advisory committees. The feedback received gave rise to a set of learning outcomes linked to enabling students to learn independently through developing generic skills which facilitate life-long education.

The Teaching and Learning Plan 2009–2012 has six objectives with a number of strategies under each objective to improve the quality of teaching and learning. The objectives cover developing academic programs, providing a supportive learning environment, developing graduate attributes, assessment and grading, professional development of academic staff, and developing student-centred learning through innovative practices and technologies. The strength of the plan is its setting of objectives and strategies, with identified performance indicators. There are no identified targets and allocation of responsibility for objectives and strategies that could be used to provide baseline data and to assess achievement of the plan and its use for accountability purposes. However, the plan does provide a map for both academic and administrative staff of the teaching and learning priorities at PIBT.
[bookmark: _Toc266280815]Teaching and Learning 
[bookmark: _Toc266280816]Navitas Academic Pathway Model
The ‘Navitas academic pathway model’ is adopted by PIBT and informs the College’s approach to teaching and learning. This model, which assumes that pathway students usually enter at an academic or English language proficiency level lower than those at the partner university, includes:
· small class sizes
· an additional hour of face-to-face teaching each week for each subject
· additional in-class and online learning support
· assignment assistance workshops and individual consultation
· diagnostic testing on arrival, outcomes of which inform enrolment in a language development program to strengthen English proficiency 
· a core unit within each program which develops skills in listening, analytical and critical thinking, research skills, referencing, grammar, academic writing, working individually or in groups
· early intervention if academic results indicate difficulties; and 
· location on the partner university’s campus to assist with the transition to university study. 

The supportive environment in which programs are offered extends beyond academic support to that of welfare and general student support (The Navitas Academic Pathway Model to University: An overview, pp1–2).
[bookmark: _Toc266280817]Teaching and Learning Plan
The Panel notes that the Navitas academic pathway model is an example of academic leadership that could be embraced and refined by the Academic Board. It could be an example of how PIBT expresses academic autonomy not through curriculum design, the responsibility of ECU in the current arrangement, but in the interpretation of curriculum and the development of a learning experience that is demonstrably different from the ECU first year university experience.

While there is significant clarity about what is to be achieved in the teaching and learning plan, the Panel was unable to find in any of the documentation, including the Academic Staff Pack, an explicit definition of the actual approach taken to teaching, learning and assessment adopted by PIBT. A formal document which specifies the elements of the PIBT teaching and learning environment, and the evidence for that approach, could be useful to current academic staff, prospective academic staff, students, partner institutions, and for other UPD colleges. In the absence of this definition it is difficult to make claims of the effectiveness and impact of PIBT’s approach to teaching and learning. The teaching approach at PIBT was described by staff as student-centred, with small classes which allow for greater interaction with students. Staff were unable to explain why this approach might be an improved learning environment. For example, there was no articulation of the educational difference between lecturing at small classes versus designing collaborative learning activities versus individual learning contracts or a range of other teaching methods that are possible with small classes.

Besides formalising the particular approach to teaching, learning and student support for international students, PIBT might also consider the development of a plan for local students. Such a plan, which is integral to any increase in domestic student numbers, would address the academic and support context and challenges which increasing enrolments of domestic students will generate.

A number of academic support structures and systems are in place. Teaching and learning is guided by academic policies and procedures. In addition, there are Navitas-wide requirements to ensure the quality of delivery and outcomes:
· Curriculum text and teaching resources mirror those prescribed by the partner university for the same subject. Assessment activities are equivalent in form and duration to those conducted for the same subject at the university.
· The agreement between each Navitas college and its partner university provides for an academic moderation process for university-level programs. This involves moderation of course outlines, final examination papers and marking schemes, end-of-semester grade distributions and moderation of exam scripts.
· Each Navitas college implements an internal moderation process when delivery of a course involves multiple teaching staff. 
· Navitas has initiated benchmarking exercises to assist in informing continuous improvement. Additionally, all colleges now undertake tracer studies of their graduates with the partner university and benchmark outcomes against non-Navitas students in the same programs. Outcomes are reported through college governance structures as well as to the partner university.
· Although the Navitas model allows more flexible entry requirements than those required for direct university entry, the standards for subsequent university articulation are identical to those required of all students. (The Navitas Academic Pathway Model to University: An overview, pp1–2).

The Panel was provided with evidence that these processes are being followed at PIBT.

Updated academic and admissions policies are available on PIBT’s website.
[bookmark: _Toc266280818][bookmark: _Toc52265364]Admissions 
[bookmark: _Toc266280819]Admissions
Requirements for admission to PIBT are set by PIBT and, where the course articulates with an ECU course, align with the pathway minimum entry requirements set down by ECU. Academic and English language requirements are set for each course. Currently, entry requirements for PIBT are set ’marginally lower’ than those for direct entry into the University. An example of admitting students at a lower level is accepting those with an overall IELTS score of 5.5 overall, instead of IELTS 6 as may be required by ECU. It is important that when PIBT accepts students below the ECU admission requirements, it should ensure that by the end of their time at PIBT, they meet the ECU admission requirements. This may entail some commonly accepted testing, or other means, to ensure that there is no drop in academic standards. 

There is an Admissions Policy which is regularly reviewed. The admissions team makes use of an Admissions Manual. Under the agreement with ECU, the academic and English entry standards for PIBT diplomas are approved by both parties. PIBT approves admission applications and requests for recognition of prior learning. It will be important that when the Academic Board is formed it approves PIBT’s academic and English language admission requirements.

The Panel heard from ECU staff that PIBT adheres to admission requirements and acts on language proficiency concerns when they are raised by faculties.

A list of PIBT preferred agents is available on PIBT’s website. The College makes use of the Navitas Register of Agents. PIBT has an agent management strategy document. Besides the monitoring by PIBT of its agents, Navitas also has a process in place to monitor agent performance for all the UPD colleges, contained in the draft document Policy and Procedures for the Management of Navitas Agents and Agreements. An enhanced student survey instrument on agent performance, besides data received from i-graduate and the latest new student satisfaction survey, is being developed to get systematic feedback on agents. The Panel concurs that the formalisation of feedback is an important mechanism for use in the monitoring and management of agents.
[bookmark: _Toc266280820]Progress and Moderation
Student progress is monitored by the Board of Examiners Committee. Each trimester, final results are moderated by ECU unit coordinators prior to their release. The joint ECU/PIBT Academic Advisory Committee and offshore advisory committees also review student performance with a view to ensuring that established academic standards are met and maintained. A review of some of the minutes shows that attention is given by these committees to student academic performance. Pass rates in each of the diploma programs are compared across TNE locations and with the academic performance of ECU students. Subjects with high failure rates are scrutinised and actions are taken where necessary. In addition, Navitas has initiated a benchmarking process of student performance across UPD colleges. AUQA is of the opinion that while there are adequate procedures in place to monitor student progress, the proposed academic structure promises to provide an integrated and robust approach to monitoring student progress. 

Supporting at-risk students is covered by a number of processes, including the Attendance Policy, where academics are required to complete a form when there are concerns with a student and forward it to the student counsellor for action. There is a continuing review of class attendance and continuous assessment marks to identify students at risk of failing. The academic advisers provide a range of services, such as meeting at-risk students, academic advising and referral to other services (eg counselling). 

PIBT recently trialled over a 12-month period an early (Week 4) intervention strategy aimed at speedily identifying at-risk students. Lecturers set and marked an assessment by Week 4 of the trimester. Compliance with assessment structures set by ECU required that the assignment/test was not included in the final grade. The proactive early intervention system for at-risk students showed that the intervention strategy raised the chances of student success. Collation of data from units in which each student is enrolled provides an overview of students likely to fail. Students who fail the Week 4 assessments are issued with a letter advising them of the relevant course coordinators and support services offered by PIBT. The Panel was advised by academics, academic advisers and students that the system functions adequately. AUQA is satisfied that there are adequate procedures in place to monitor at-risk students. 


[bookmark: _Toc266349266]AUQA commends Perth Institute of Business and Technology for its identifying mechanisms and support processes for academically at-risk students.

PIBT has appointed course coordinators who support student learning as part of their teaching load. Responsibilities include analysing student pass rates, student needs, and design and implementation of programs to assist students. The coordinator also conducts English literacy tracer studies, monitors at-risk students’ progress, and supports academic staff by acting as a mentor. The Panel notes the establishment of course coordinators as a good practice which supports both students and academic staff. 

The Panel concurs that, as part of strengthening PIBT’s ownership of its academic processes, it should develop its in-house moderation of assessment that includes robust feedback to PIBT and TNE academics (section 2.8).
[bookmark: _Toc238362786][bookmark: _Toc266280821]Academic Honesty and Plagiarism
There is a high level of awareness among staff and students about academic integrity. The Panel explored plagiarism as an example of how PIBT manages this academic issue. 

The College’s policies on student misconduct (last reviewed in November 2007) and assessment (last reviewed in November 2008) set out the definition and disciplinary procedures, including the principles, types and penalties for plagiarism. Staff and students are provided with this information in the Academic Staff Pack and the Student Handbook and academic integrity is introduced during orientation to students as part of the AcademicADVANTAGE program. Plagiarism is referred to in unit outlines and reinforced in select units in the first trimester. Many ECU-linked academic staff have access to Turnitin® software to assist with plagiarism detection. Staff who did not have access to ECU’s plagiarism software have had to rely on their experience and use internet searches to identify possible transgressions. At the time of the Audit Visit PIBT was in the process of acquiring Turnitin® software for use in the College. AUQA encourages PIBT to ensure that the software is used for both educative processes and plagiarism detection. 

Although PIBT did not have access to the Turnitin® statistics and originality matrix data, it has had access to reports on units generated by staff with access via ECU. The Panel encourages PIBT to ensure that its future monitoring of plagiarism cases enables analysis of known cases and of the student appeals data in order to design educational interventions.
[bookmark: _Toc266280822]Staff and Student Grievance System
PIBT has a staff grievance policy. The Navitas University Programs Division WA Employee Collective Agreement July 2009–2012 includes grievance processes and procedures. Staff are aware of the policy and procedure and are satisfied that they are working adequately. 

Besides students being able to approach staff with concerns and complaints informally, there is a PIBT student Complaints and Appeals Policy that covers both academic and non-academic grievances. The policy and procedure are made known to students at orientation and available in the comprehensive Student Handbook. The Panel reviewed the student Complaints and Appeals Register and noted that complaints covered academic and non-academic issues as well as  reporting requirements of the Department of Immigration and Citizenship. AUQA is satisfied that the complaints and grievance process for staff and students is transparent and the system is monitored for effectiveness.
[bookmark: _Toc266280823]Student Satisfaction
PIBT makes regular use of electronic surveys to track student opinions on teaching and learning and the student experience. The main instruments used are unit reviews and student satisfaction surveys. A student satisfaction survey is conducted annually. Reports are also reviewed at senior management meetings to enable the monitoring of academic quality and make changes, where necessary. The Panel suggests that the Academic Board closely monitor student feedback on academic processes.

The Panel confirmed with management, academic staff and students that the student satisfaction system is functioning reasonably well and summary feedback is provided to students online via the student portal. Changes made as a result of student evaluations include, for example, changes to the student orientation program.

Unit surveys are conducted electronically each trimester, with a rotation of units each trimester. The unit survey instrument was developed by ECU at the request of PIBT and allows for cross-institutional comparison of results. TNE partners have conducted their own surveys, but information was not formally shared with PIBT. Under the new agreements, PIBT will establish unit review schedules and make use of online surveys for all of its TNE locations. This will allow for improved monitoring and benchmarking across teaching locations.


[bookmark: _Toc266349274]AUQA affirms Perth Institute of Business and Technology’s intention to better manage its student surveys across all teaching locations and use them for monitoring, benchmarking and improvement purposes.

An annual graduate satisfaction survey is conducted by PIBT.

In 2006 and 2009, PIBT conducted a survey of its graduate students through the use of the i-graduate International Student Barometer. Besides providing a baseline across a range of indicators for PIBT, it is also a useful benchmark tool against the Navitas UPD college cohort and against other participating institutions internationally. Overall in 2009, PIBT rated second highest in the Navitas cohort in almost all indicators. Students were most satisfied with learning spaces, technology, course content, teaching staff and the library. Areas for improvement include accommodation support, sport facilities and social activities. As a consequence of the feedback, PIBT is planning to establish a student accommodation service. 

Students indicated that they are well supported and are pleased with the facilities provided to them. Students have no major concerns about issues of security and they noted that they were regularly informed and advised about personal safety matters.
[bookmark: _Toc266280824]Scholarship and Creative Activity
In the context of PIBT’s mission which aspires to provide a high quality learning environment that is student-centred, the Teaching and Learning Plan 2009–2012 provides six statements that are the basis of PIBT’s approach to teaching and learning:
· Quality education – our academic staff adapt their delivery to the learning needs of their students, whilst maintaining the academic standards set by our partner University.
· Professionalism – our academic staff act as affirmative role models and demonstrate the standards they require their students to emulate. Their classroom practices inspire students to find out more about an area of specialty and encourage life-long learning, whilst respecting the diverse backgrounds of their students.
· Understand student needs – academic and support staff act as mentors to students, and provide them with the skills/knowledge/support to prepare them for further academic studies. 
· Personalised service and support – academic and support staff adapt to meet the needs of students, without compromising on standards or equity.
· Positive and ‘can do’ approach – students are encouraged to approach problems with a positive attitude in order to find constructive solutions.
· Customer focus – all staff are engaged in motivating and guiding students to reach their goals.

In reviewing the documentation and in the interviews, the Panel sought to understand how teaching and learning at PIBT are measured for innovation and success. Small classes, the use of technology, English language support, other continuing support classes, the Business Edge as a core unit taught in a purpose-built collaborative IT-rich learning space, and an extra tuition hour in the week per unit can be contributing factors towards pedagogical success. The Panel noted the commitment and enthusiasm of academics who were interviewed, and noted that academic staff did indeed use different teaching practices at PIBT (compared with large-class teaching at the University), such as promoting more student participation in classes and enquiry-based student  projects in the Business Edge unit. Teaching staff are expected to demonstrate effectiveness in their teaching role through, for example, professional development activities, the use and currency of their materials on the learning management system, and active participation in teacher observations. PIBT has begun to document its approach to teaching and learning, and how it fosters critical enquiry among its students. Some further actions have been planned for 2010, including the provision of teaching enhancement materials. PIBT is encouraged to continue to develop and formalise an evidence-based approach to its teaching and learning.


[bookmark: _Toc263172640][bookmark: _Toc266349278]AUQA recommends that Perth Institute of Business and Technology revise its teaching and learning plan and other documentation to show how teaching, learning and academic support will enhance student success.

The Panel heard about the strength and extensiveness of the English language support systems at PIBT. These include identifying students in need of English language support at the beginning of their studies, the early intervention strategy to identify at-risk students, and the continuing integrated support for students throughout their studies. The PIBT English Language Centre is a key feature of the College’s services. ECU makes use of the centre for students who require English language improvement before entry into the University. Students who were interviewed were positive about the English language support systems. Consideration could be given to enhancing PIBT’s current longitudinal research to provide increased evidence of the impact of PIBT’s educational processes and language support systems on its graduates’ success at ECU.

The Portfolio indicates that, from a student perspective, open intellectual enquiry is encouraged through exposing students in specific units to scholarly enquiry activities, research, and presentation of academic writing, and through designed assessment instruments. PIBT recognises that it is a pathway college to ECU, and consequently focuses on developing a generic skills set. PIBT has adopted its own unit outline template with its internally developed generic learning outcomes or skills (graduate attributes) which are based on ECU’s graduate attributes and other sources. Many of the students interviewed had high awareness of what skills or attributes were being fostered in the units.


[bookmark: _Toc266349267]AUQA commends Perth Institute of Business and Technology for its development of learning outcomes or skills appropriate to its student cohort and the high level of awareness of these skills among students.

Scholarship is promoted at PIBT through the Staff Study Support Policy that has mechanisms to support scholarship, including the allocation of time and funding for study. Support is provided to staff to present papers at conferences and to undertake research. A number of PIBT staff are presently completing their masters or doctoral work. AUQA encourages PIBT to consider its definition of scholarship (including scholarship of teaching) and identify ways in which scholarly activity is promoted and supported, including, for example, collaborations with ECU or the Navitas colleges. It is recognised that as some of the casual staff are ECU staff, it is ECU’s responsibility to provide scholarly activity for and by them.

PIBT should give consideration to how it promotes and ensures discipline currency and discipline scholarship among its academic staff (particularly continuing academic staff and casual staff) which is appropriate to PIBT’s objectives and character. An integral part of promoting scholarship could be scheduling regular academic discussions in academic committee meetings to build expertise and institutional capacity (section 1.3.2).
[bookmark: _Toc266280825]Academic Standards
PIBT assures its academic standards through a range of strategies, including entry requirements, the qualifications and teaching experience of its academic staff, monitoring teaching quality, assessment and moderation procedures, and by formally tracking its graduates’ academic performance at ECU. The Panel noted that there is careful attention to monitoring student academic performance, for example, through regular review of results by PIBT and ECU committees, the use of assessment moderation, and the tracking of student progression and attendance. 

In a review of the pass rates in the period 2007–2008 there is significant variation across the diploma programs. In 2008, there was a decrease in student pass rates in three of the programs ranging from -1% to -7% and improvement in the other two programs of between 4% and 8% compared with the previous year. More important, though, are the percentage pass rates: the lowest was in the Diploma of Computing and IT at 57%, and the highest at 84% was in the Diploma of Science (data item 5.1). Student completion and retention data in the period 2008–2009 shows that students take slightly longer than the scheduled time to complete the diplomas (data item 5.2). PIBT attributes the higher failure rates to inadequate English language ability and lower academic skills. Consequently, a number of students take longer to complete the diploma, while improving their English language proficiency and academic skills. PIBT provided data from 2007–2009 that shows improving retention rates, which the College attributes to stricter entry levels, particularly with respect to English language proficiency.

In a comparison of pass rates in the Diploma of Commerce and the Diploma of Computing and IT between PIBT, ACBT and AUSI, PIBT’s pass rates are significantly lower than those of the two other colleges (data item 5.3).

Data available to the Panel shows that in 2009 around 87% of PIBT diploma graduates enrolled at ECU. Most PIBT graduates perform satisfactorily when they become ECU students. The majority of PIBT graduates are admitted to ECU with a diploma award. Those with a completed award course, such as a diploma or the pre-masters qualifying program show higher retention rates than those enrolled with an incomplete award. PIBT graduates have progress rates which are higher than those from university preparation courses and Certificates III/IV, but lower than other admission categories, such as tertiary entrance examinations and fee-paying onshore international (FPON) students. The 2009 progress rate shows no statistically significant differences between PIBT students (82.9%) compared with ECU students (82%). In the period 2005 to 2009, PIBT graduates who continued at ECU, showed a comparable pass rate against FPON students (data item 5.4). In the period Trimester 1, 2008 to Trimester 1, 2009, the pass rates of PIBT students compared with those of domestic and international first year students at ECU show some small differences across diploma courses (data item 5.5). Retention rates for commencing PIBT graduates have been consistently higher than the ECU commencing retention rates from 2006 to 2009 (data item 5.6).

PIBT participates in a Navitas benchmarking process against other Australian and overseas UPD colleges. PIBT pass rates are in the lower 50% of the cohort in terms of pass rates in comparable diploma programs. The College is also slightly below the average in retention rates and flow onto its partner university.

AUQA is satisfied that PIBT has KPIs which cover pass rate per program, net retention rates, and pass rate by program of pathway graduates. It is important that PIBT also track attrition rates and identify the reasons why students discontinue their studies. PIBT is encouraged to strengthen its collection and analysis of trend data (over a period of years) to inform its academic planning, student intervention strategies and support initiatives for student success.

Any discussion of academic standards leads to the proposition that a percentage of students will not succeed. Students who are not successful, for whatever reasons, deserve particular attention. They can provide useful feedback into processes that will inform future selection, recruitment and support activities. 

AUQA finds that PIBT is performing satisfactorily with regard to its academic achievement standards, but should continue to focus on improving student success.
[bookmark: _Toc266280826]Transnational Education – Australian Studies Institute
On the basis of the visit to the Australian Studies Institute (AUSI), the Panel observed PIBT’s approach to transnational education (TNE) and its management of academic quality. The partnership between PIBT and AUSI began when AUSI was founded in 2000.

Overall, AUSI is satisfied with the quality of the relationship with PIBT which is, in part, due to both colleges belonging to Navitas and their sharing a number of similar systems and having access to expertise, benchmarking activities (eg in the administration and student support area) and access to good practices. There is regular communication at both the management and academic levels. PIBT’s staff and students appreciate the positive and collaborative working relationship between the two colleges. Most of AUSI’s academic staff are experienced teachers who have international academic qualifications. The standard of English is generally good, though students from French and Portuguese speaking countries often need assistance.

Library facilities and staff (including a qualified librarian), ICT support, and administration services are all adequate for the provision of pathway programs. The campus facilities, while modest, are adequate and well maintained.

The arrangements for the management of teaching and learning are sound and include the following:
· appropriate adaptation of teaching materials to the local context, in consultation with ECU;
· access to the local AUSI library materials and online journals. AUSI belongs to a local library consortium where staff and students can use the inter-library lending system;
· adequate arrangements for assessment and moderation;
· limited academic staff exchanges with PIBT;
· monitoring by AUSI heads of school of academic performance of AUSI students against PIBT student performance;
· identification and support of at-risk students; 
· the recent introduction of the plagiarism software (Turnitin©).

The Panel noted there could be improved feedback to students in response to student surveys. PIBT, in consultation with ECU, should consider allowing for some reverse and cross-moderation of assessment for local academics, in support of greater transparency of assessment and as a professional development tool. PIBT must also take greater responsibility for the issuance of its testamurs and transcripts at TNE partners. 


[bookmark: _Toc266349275]AUQA affirms Perth Institute of Business and Technology’s intention to take greater responsibility for the issuing of its testamurs and transcripts at transnational education partners.


PIBT could also consider ways to support the development of teaching practice for AUSI academics. The Panel concurs with AUSI academics that there could be significantly more sharing of good practice in teaching, and concurs with PIBT that the development of a teaching package (including an instructional guide) and training course for use by new local and TNE lecturers would strengthen teaching. 


[bookmark: _Toc266349279]AUQA recommends that Perth Institute of Business and Technology develop ways to share good practice in teaching and make it available to academic staff at the College and transnational education partners.



[bookmark: _Toc266349276]AUQA affirms the intention of Perth Institute of Business and Technology to develop a teaching package and training course for new lecturers at the College and transnational partners.


[bookmark: _Toc266280827]ORGANISATIONAL STRUCTURES, DECISION-MAKING PROCESSES AND RESOURCES TO SUPPORT TEACHING AND LEARNING AND OTHER CORE ACTIVITIES
[bookmark: _Toc266280828]Organisational Structure and Decision Making
The Panel finds that PIBT’s structures for decision making are functioning well. Staff interviewed by the Panel commented on the inclusive leadership approach which is used at the College, and the use of performance, planning and review processes. The performance management system for ongoing staff enables them to be clear about their responsibilities. Staff participate in team meetings, and full staff meetings are regularly held. PIBT recognises that it still needs to find adequate ways to canvass the views of casual academic staff in decision-making processes. 

In chapter 1 of this Report the Panel makes suggestions on the clarification and communication of the powers, roles and responsibilities of governance and management structures at the College as an area for improvement. It is important that these are communicated to staff and relevant stakeholders.

PIBT recognises that there is a shift in academic culture and responsibilities as academic governance structures change in respect to ECU. Consequently, as already noted, new academic structures and committees are to be established. The College must ensure that regular reviews of committees form part of the committees’ terms of reference. PIBT will need to find the appropriate balance of academic responsibilities between itself and the University.

The Panel noted that PIBT provides for management training and mentoring for middle management. The Panel finds this to be good practice and encourages PIBT to continue to use such mechanisms in developing the skills of its staff, and for succession training and planning purposes.
 

[bookmark: _Toc266349268]AUQA commends Perth Institute of Business and Technology for its attention to ongoing management training and mentoring for its managers and senior staff.
[bookmark: _Toc266280829]Academic and Administrative Staff
The Panel finds that there are adequate recruitment and induction processes in place for both academic and administrative staff. The Panel was provided with evidence of a detailed staff induction process, including face-to-face meetings, receiving explanations of relevant policies and being provided with induction packs. Since 2008, PIBT has shared the services of a Human Resources Coordinator with another Navitas college. This coordinator is responsible for developing PIBT’s staffing profile.


[bookmark: _Toc266349269]AUQA commends Perth Institute of Business and Technology for its staff induction and training processes.

As PIBT is a pathway provider for ECU, a number of casual staff are contracted from the University to teach units. One of the challenges noted in the Portfolio, which is being addressed, is assisting casual academic staff to adjust to the PIBT teaching approach, including their pedagogy and interactions. Evidence was provided that casual academic staff did not have their contracts renewed when they did not meet PIBT’s teaching expectations. 

The Panel confirmed that continuing staff participate in the performance planning and review process and use a work and development plan. Staff make use of development opportunities. As already noted earlier, while PIBT has improved communication with continuing staff, it recognises the need to improve communications with sessional lecturers. Although most sessional staff have taught at PIBT for many years, they are rarely consulted on academic matters. Nonetheless, sessional staff indicated that they feel valued by PIBT. From 2009, sessional staff have been surveyed to assess their satisfaction with administrative processes, resources, support, etc.

The Panel noted the adequacy of facilities for academic staff, including work areas and access to equipment and ICT support.

The Academic Director undertakes observation of less experienced lecturers to ascertain their ability to impart information, questioning techniques, classroom management, etc. As a result, two members of staff have enrolled in a course at ECU to improve their teaching. In future, staff will be asked to provide an improvement plan based on their classroom observation feedback. PIBT course coordinators, who have a dedicated handbook, take an active role in supporting and mentoring sessional staff. The Panel confirmed that sessional staff appreciate the positive engagement and support to improve the quality of teaching. The Panel concurs that PIBT should expand its teacher observations to all staff to include teaching-based reviews by qualified academic peers.

Commercially outsourced ‘Voice’ staff climate surveys were conducted for ongoing staff in 2006 and 2008. The survey, which is conducted every two years, covers college operations including, the mission, values, resourcing, availability and use of technology, and ethics and values. Steps were taken to address staff concerns and suggestions for improvement. The results of the surveys are discussed in staff meetings. 

The Panel was informed that attention is now being given to succession planning across PIBT. This is a critical issue for ensuring the continuity, sustainability and reputation of the College.
[bookmark: _Toc266280830]Student Services
PIBT has the expected range of services to support students, with administrative, financial, accommodation and pastoral support systems in place. PIBT students have access to the University library, well-resourced computer laboratories, multi-media resources, and various food services and recreational facilities offered on campus. There is a dedicated Student Services Coordinator.

Examples of PIBT student support include the orientation program, the AcademicADVANTAGE program, the English language support unit, maths support, computer support, science support, online study skills seminars, the early intervention (Week 4) process, and access to a Student Support Director. The AcademicADVANTAGE program, provided during orientation week, is designed to assist students with the basics of academic writing and online research, and introduce them to the range of support services available. 

Students also have access to Business Edge, a program that assists the development of business skills. It is an ECU integrative program to develop four generic skills. PIBT offers Level I Business Edge, covering group work, interpersonal skills, information literacy, numeracy (aligned to introductory business statistics), critical thinking, ethics, and oral and written communication. 

Of note is PIBT’s stance that it will not implement any new units from ECU until they have been trialled at ECU first.

In collaboration with the learning adviser, course advisers and course coordinators, one of the functions of the student welfare counsellor is to provide a referral service for students. The Panel was provided with data on the student use of ECU’s counselling services. Students have access to a range of facilities at the University. 

The Panel finds that student services for international and domestic students are generally functioning well. There is attention to the evaluation of services through i-graduate and the student satisfaction surveys, and issues are addressed when they are identified. In some service areas greater attention could be given to benchmarking against other Navitas UPD colleges and through establishing professional contacts to ensure that good practices are adopted and shared. The Panel noted that Navitas UPD colleges collaborate to produce some position papers on ways of improving academic and student support. PIBT is encouraged to continue this practice of collaboration and to extend its collaborations to major areas of student services, where feasible.

PIBT efforts to establish a sustainable student association has had limited success. Unlike many other tertiary institutions, pathway students are at the College only for a relatively short time. A number of international students struggle with having the confidence to speak in English and/or require time to adjust to the college environment. PIBT finds it difficult to get students to volunteer as student representatives on committees. By the time they have adjusted and find the confidence to join such a group, they are ready to transition to university. PIBT is encouraged to continue with its efforts to promote student leadership and student participation at the College.

The student leader mentoring program has shown that it is a successful strategy to help new students adjust to higher education and for international students, to Australia. Student leaders are remunerated for their services. New students participate in a student experience program to assist them with social integration. The Panel encourages PIBT to continue with its attempts to engage students outside the classroom.

Students confirmed that many of their classmates made use of the available services and programs.


[bookmark: _Toc266349270]AUQA commends Perth Institute of Business and Technology for the wide range of student support mechanisms and programs available to students, including the student leadership program.
[bookmark: _Toc266280831]Information and Communication Technology
Staff and students have access to the University library and extensive online resources and databases. They have indicated that the library is more than adequate for their needs. 

PIBT uses the MAZE student database for its financial, personal and academic data. Navitas provides regular updates for the system, sometimes on the advice of the UPD colleges. PIBT retains an IT manager to provide information and communication technology (ICT) services for the College.

PIBT is making provision to ensure that its ICT infrastructure is adequate for its present and future needs. A new student portal is being introduced. A number of projects are under way, for example, the roll out of Moodle as the Navitas e-learning and content management system. 

The Panel heard from interviewees that staff and students are satisfied with the level of provision of infrastructure. The Panel noted the high quality facilities at PIBT, but in particular the innovative IT-enhanced learning spaces, including lecture theatres, collaboration laboratories and informal learning areas designed for collaborative and interactive enquiry-based learning. The Panel was informed that staff development for using new teaching methods in new teaching spaces was essential. For example, in the Business Edge laboratory, teachers must receive training by ‘shadowing’ another teacher the previous semester before they can use the facility for teaching.


[bookmark: _Toc266349271]AUQA commends Perth Institute of Business and Technology for its innovative IT-enhanced learning spaces designed for collaborative and interactive learning.

The Panel noted that academic staff are encouraged to make use of a blended approach to learning which includes i-lectures and lecture material customised from ECU. A range of e-learning activities is under way, from i-lectures to blogging. However, the Panel did not receive a clear articulation of why e-learning was being used, other than some excellent individual innovation. It is important that an e-learning strategy be developed which outlines minimum expectations, clarifies the innovations that will be mainstreamed, identifies milestones and allocates responsibility. This strategy must be aligned with the teaching and learning plan and include, for example, the strategy’s definition of e-learning, goals, training provision for academic staff and students, changes to classroom design, evaluation methods and anticipated impact on learning.


[bookmark: _Toc266349280]AUQA recommends that Perth Institute of Business and Technology develop an e-learning strategy and plan based on the teaching and learning plan.

[bookmark: _Toc156625466][bookmark: _Toc266280832]MAINTAINING A COMMITMENT TO QUALITY IMPROVEMENT
[bookmark: _Toc266280833]Quality Management
Based on the strategic plan and key academic and administrative processes, PIBT has developed a quality management system which is beginning to move from an externally focused and compliance oriented system to an internally driven quality system which manages quality and is beginning to value explicit quality improvement and enhancement features. 

Currently PIBT’s quality system has two key elements:
· Alignment of strategic directions, operational plans and individual staff roles and responsibilities. At PIBT there are direct links from the Navitas UPD strategic plan through PIBT’s strategic directions to annual operational plans. These strategic and operational objectives are explicitly referenced in individual staff performance plans developed for each planning year. These performance plans are reviewed every six months to ensure ongoing alignment with the organisation’s objectives. 
· Adoption of a ‘plan-do-review-improve’ approach to policy and process development. Since 2006 PIBT has invested significant time and energy in reviewing its policy framework for completeness, consistency, and regulatory compliance. Associated with this effort has been a commitment from all staff to develop a PIBT procedures manual which complements the policy library. Regular review and improvement of both policies and procedures within PIBT forms part of the performance plan for the PIBT senior management team and for each individual staff member. This approach has led to increased consistency of decision making and the introduction of policies as required to address identified gaps (PF p1).

AUQA finds that PIBT has a generally robust quality assurance system in place with plans to develop academic governance structures appropriate to becoming an academically autonomous higher education institution; documented policies and processes; alignment of planning, resource allocation and quality priorities; a schedule of planning and regular reviews; identified key performance indicators and targets and staff work plans aligned with them; and close monitoring of outputs, including academic and financial.

The Panel notes that PIBT has developed a schedule for continuous improvement activities with a regular review of policies. 

The Panel recognises that PIBT is still embedding its quality management system across the institution. As the quality system is implemented and embedded, it will be important to ensure that it is appropriate to the size and objectives of PIBT and does not become too complex or too elaborate, and that it takes into account that PIBT offers pathway higher education programs.

The Panel noted there is awareness among staff of the need to ensure and enhance the quality of PIBT’s activities. In addition to quality assurance and improvement in academic matters, the Panel noted a similar attention to quality processes in operational areas. It may be useful for PIBT to consider having an institution-wide discussion to deepen the understanding of what quality means in a higher education context, particularly academic quality.

The Panel noted that there are a number of benchmarking activities, formal and informal, which PIBT carries out together with ECU and the Navitas UPD colleges. In order to enhance PIBT’s quality assurance processes, an institution-wide approach to benchmarking, aligned to institutional objectives, could be considered. PIBT is also encouraged to extend the scope of benchmarking activities within the Navitas UPD colleges.
[bookmark: _Toc266280834][bookmark: _Toc220225756]DATA
Item 5.1 Pass rates for each accredited higher education course 2007–2008.

Source: Additional material provided by PIBT.
Note: PIBT has two semesters per year for the Diploma of Science and three trimesters per year for all other courses. Due to the overlapping semesters with students entering/exiting courses at different points of time, the figure varies and we are unable to provide a definitive number of students (per head) for a full year. Therefore, the above data is based on the figures from Semester 2, 2007 and Semester 2, 2008.

Item 5.2 Student completion and retention data per course 2008–2009.

Source: Additional material provided by PIBT.

Limitations on comparing data:
· All courses have three semesters per year except the Diploma of Science.
· Unable to work out the number of student per year (per head) due to limitations as described above.
· As per regulatory requirements, data is based on student numbers at Census Date; therefore, students who have withdrawn before Week 4 are not included.
Retention rate calculation: Students in Semester 3, 2008 less students that completed in Semester 3, 2008 compared with the students from Semester 3, 2008 that re-enrolled in Semester 1, 2009.
Item 5.3 Comparative pass rates at ACBT, AUSI and PIBT (ECU partner colleges) Trimester 1, 2008–Trimester 1, 2009. 

Source: Additional material provided by PIBT.





Item 5.4 ECU undergraduate unit pass rates 2005–2009.

Source: Additional material provided by PIBT.
Item 5.5 Comparison of pass rates of PIBT students against ECU domestic and international students Trimester 1, 2008–Trimester 1, 2009. 

Source: Additional material provided by PIBT.



Item 5.6 ECU retention rates for commencing students from different admission pathways 2006–2009.

Source: Additional material provided by PIBT.
[bookmark: _Toc266280835][bookmark: _Toc20709842][bookmark: _Toc52265406]APPENDICES
[bookmark: _Toc266280836]APPENDIX A: PERTH INSTITUTE OF BUSINESS AND TECHNOLOGY
Preamble
Perth Institute of Business and Technology (PIBT or ‘the College’), established in 1994, is a dual-sector provider. It is a wholly owned subsidiary of Navitas Limited (Navitas), which is a publicly listed company. Edith Cowan University (ECU or ‘the University’) was Navitas’ first partner university and established Navitas’ first pathway college, PIBT. 

PIBT is one of four Navitas colleges that has links to ECU and its courses. These colleges and the year their relationship with ECU was established are:
• Perth Institute of Business and Technology (PIBT) (1994), Perth, Australia
• Australian College of Business and Technology (ACBT) (1998), Colombo, Sri Lanka
• Australian Studies Institute (AUSI) (2000), Nairobi, Kenya
• Australian Institute of Business and Technology (AIBT) (2004), Lusaka, Zambia.

The key element of these relationships is that ECU licenses PIBT to teach first year and second year level units equivalent to a diploma and advanced diploma level on the Australian Qualifications Framework. ECU also licenses ACBT, AIBT and AUSI separately to teach first year and second year level units with quality control from PIBT and ECU. These units are recognised for PIBT and local awards. The Education Services Co-operative Agreement between ECU and PIBT has been in existence since 1994 and is the basis of Navitas’ partner university agreements since that time.

PIBT has an agreement with ECU  which expires in December 2014. 

The College offers the Certificate IV in University Foundation Studies and a range of diplomas which upon completion provide access to the second year of degree programs at ECU . As is consistent with the Navitas University Programs Division (UPD), PIBT is located within the confines of ECU’s Campus and the diploma programs offered by PIBT are the intellectual property of the partner University. 

During 2008-09 it became clear that PIBT requires a more rigorous and independent approach to academic governance, planning and quality assurance. This came about due to benchmarking with other higher education institutions, self-audit, and accreditation reports from DESWA. DESWA requires that PIBT develop an autonomous academic governance structure to assure the quality of all PIBT’S higher education courses and assure the quality of the learning environment. A new academic governance framework has been proposed and is to be implemented in early 2010. In this changing environment, some PIBT systems and processes are at an early stage of development.

In 2009, PIBT underwent a five-yearly institutional re-registration and reaccreditation of five diploma programs (business, hotel management, computing and IT, communications, science: health studies, science: engineering studies) and advanced diplomas programs (business, and computing and Information Technology) with DESWA. PIBT also offers a pre-masters qualifying program (in business, computing and IT, and communications) as a pathway to prepare international students for postgraduate studies at ECU.
Vision
We innovate, we educate, futures begin at PIBT.
Mission
To provide high quality educational services that lead to success in ECU and beyond.
Academic Profile (accredited higher education awards)
Diploma of Business*
Diploma of Hotel Management*
Diploma of Computing/IT*
Diploma of Communications*
Diploma of Science (Health Studies)⁺
Diploma of Science (Engineering Studies)⁺
Advanced Diploma of Accounting and Finance**
	*Equivalent to ECU first year bachelor program
	** Equivalent to ECU first semester of second year
	⁺To be offered in 2010, subject to regulatory approval.

Other Programs
Pre-Masters Qualifying Program (in Business, Computing and IT, and Communications)
Strategic issues for the financial year 2009–2011
PIBT’s key strategic issues for 2009–2011 are:
1. Leveraging opportunities in pathway education, English language teaching and IELTS testing, including opportunities with ECU and with business units in the Navitas group.
Continuing to develop a comprehensive institution-wide system to attract, retain and graduate optimum numbers of students.
Developing a fit-for-purpose staffing profile that encourages teamwork, communication, and multi-skilling.
Branding and positioning of Navitas, PIBT and ECU.
Increasing student demand both for higher education and study in Perth.
WA’s boom economy and associated residential and commercial accommodation, costs of living, staff recruitment/retention, exchange rate and other associated issues.
Embedding a culture of continuous improvement, with a focus on policy and operating procedures, and associated professional development requirements.
PIBT’s short-, medium-, and long-term location.
[bookmark: advantages]Values
There are six PIBT values:
· Conviction – to our purpose and potential.
· Drive – achieving and advancing together.
· Adventurous – in mind and spirit.
· Rigour – enhancing our professional reputation and credibility.
· Genuine – in the way we behave and deliver.
· Respect – celebrating, valuing and caring for people.
PIBT Key Statistics 2008–2010 (Data based on Census Date – Week 4 of trimester)

	2008
	PIBT
	ACBT
	AUSI
	AIBT

	Total number of student enrolments EFTSL*
	524
	802
	346
	164

	Total higher education enrolments EFTSL
	372
	582
	98
	75

	Staff numbers FTE+ 
	

	Academic – full-time for HE programs
	3.0
	0.6
	2
	5

	Academic - sessional for HE programs
	7.8
	7
	9
	3

	General staff ~
	22.5
	21
	22
	7

	Total
	33.3
	28.6
	33
	15




	2009
	PIBT
	ACBT
	AUSI
	AIBT

	Total number of student enrolments EFTSL
	508
	731
	347
	370

	Total higher education enrolments EFTSL
	376
	498
	203
	#

	Staff numbers FTE
	

	Academic – full-time for HE programs
	4.0
	0.6
	1
	5

	Academic - sessional for HE programs
	6.8
	7.6
	10
	3

	General staff~
	25.5
	21
	24
	7

	Total
	36.3
	29.2
	35
	15




	[bookmark: _Toc531492689][bookmark: _Toc532872394][bookmark: _Toc532872613][bookmark: _Toc20709843][bookmark: _Toc52265407]2010
	PIBT
	ACBT
	AUSI
	AIBT

	Total number of student enrolments EFTSL
	479
	
	
	

	Total higher education enrolments EFTSL
	338
	
	
	

	Staff numbers FTE
	

	Academic – full-time for HE programs
	4.0
	
	
	

	Academic - sessional for HE programs
	7.8
	
	
	

	General staff~
	26.4
	
	
	

	Total
	38.2
	
	
	



*EFTSL – Equivalent full-time student load (total units studied divided by 4)
+ FTE – Full-time equivalent (units taught divided by 5)
~ Indicates total staff at PIBT excluding those exclusively involved in ELICOS or IELTS
#Note: Only total student enrolments available.
[bookmark: _Toc266280837]
APPENDIX B: NAVITAS LIMITED – BRIEF OVERVIEW


The 2009 Annual Report of Navitas Limited describes the company as a global education provider that offers a range of educational services for students and professionals which include university programs, language training, workforce education and student recruitment. It provides pre-university and university pathway programs. It offers university programs through its colleges in Africa, Australia, Canada, Singapore, Sri Lanka and the United Kingdom.

Language training offered by Navitas includes English as a second language courses, migrant education and the delivery of government programs. The group’s workforce programs offer professional development and corporate training. Student recruitment services are made available in India and China for access to universities and other educational institutions in Australia, Canada, the United States of America and the United Kingdom.

Navitas is currently the only Australian Securities Exchange listed higher education provider, with market capitalisation as at 20 April 2010 of $1.74 billion.

Navitas Pathway Colleges
One of the four divisions of Navitas is the University Programs Division which includes the pathway colleges. Navitas has a network of colleges in nine countries delivering pre-university and higher education pathway programs.

The concept of a pathway college is to provide a series of programs across a range of disciplines, successful completion of which enables graduates to progress to further study at degree level at a partner university. The pathway college is located on the partner university’s campus.

Programs
The pathway college typically delivers the following programs:
· Pre-university/foundation studies which provide a bridge between secondary school and degree studies for those students not meeting admission standards for direct university entry. Successful completion enables graduates to progress to the first year of a university level program. This is also referred to as the University Transfer Program Stage I (UTP Stage I).
· A range of first year equivalent university courses, successful completion of which enables graduates to articulate to second year of relevant University degrees at the partner university. This is also referred to as the University Transfer Program Stage II (UTP Stage II).
· Postgraduate qualifying programs designed to be a bridge for international students whose undergraduate qualifications do not quite meet the academic and/or English language requirements for entry into relevant coursework masters programs. Successful completion enables graduates to progress to master level programs.

Curriculum
UTP Stage II programs draw exclusively on curriculum from the first year of the university partner’s relevant undergraduate degree. Navitas programs therefore benefit from the discipline-specific expertise and academic rigour which the university applies to its own curriculum.

Curriculum for the UTP Stage I programs are developed ‘in-house’ by Navitas to ensure that students have the preparation needed for the successful transition to the university level programs at UTP Stage II. The courses are developed to include significant emphasis on academic reading and writing, and mathematics.

The postgraduate qualifying program curriculum is developed in conjunction with the partner university, with a focus on developing essential skills for postgraduate study, including self-management, academic writing, analytical and critical evaluation, problem solving and decision making, and research.

Navitas Vision
By 2020, we will be globally recognised as the most trusted learning organisation in the world.

Navitas Mission
Navitas is passionate about creating opportunities through lifelong learning and being a global leader in delivering better learning solutions.
 
[bookmark: _Toc266280838]APPENDIX C: AUQA’S MISSION, OBJECTIVES, VISION AND VALUES


Mission
AUQA is the principal national quality assurance agency in higher education with the responsibility of providing public assurance of the quality of Australia’s universities and other institutions of higher education, and assisting in enhancing the academic quality of these institutions.


Objectives
AUQA is established to be the principal national quality assurance agency in higher education, with responsibility for quality audits of higher education institutions and accreditation authorities, reporting on performance and outcomes, assisting in quality enhancement, advising on quality assurance; and liaising internationally with quality agencies in other jurisdictions, for the benefit of Australian higher education.

Specifically, the objectives of AUQA are as follows:

1. Arrange and manage a system of periodic audits of:
· the quality of the academic activities, including attainment of standards of performance and outcomes of Australian universities and other higher education institutions;
· the quality assurance arrangements intended to maintain and elevate that quality;
· compliance with criteria set out in the National Protocols for Higher Education Approval Processes; and 
· monitor, review, analyse and provide public reports on the quality of outcomes in Australian universities and higher education institutions.
2. Arrange and manage a system of periodic audits of the quality assurance processes, procedures, and outcomes of State, Territory and Commonwealth higher education accreditation authorities including their impact on the quality of higher education programs; and monitor, review, analyse and report on the outcomes of those audits.
3. Publicly report periodically on matters relating to quality assurance, including the relative standards and outcomes of the Australian higher education system and its institutions, its processes and its international standing, and the impact of the National Protocols for Higher Education Approval Processes on Australian Higher Education, using information available to AUQA from its audits and other activities carried out under these Objectives, and from other sources.
4. Develop partnerships with other quality agencies in relation to matters directly relating to quality assurance and audit, to facilitate efficient cross-border quality assurance processes and the international transfer of knowledge about those processes.

Vision

To consolidate AUQA’s position as the leading reference point for quality assurance in higher education in and for Australia. Specifically:
· AUQA’s judgements will be widely recognised as objective, accurate and useful, based on its effective procedures, including auditor training and thorough investigation.
· AUQA’s work will be recognised by institutions and accrediting agencies as adding value to their activities, through the emphasis on autonomy, diversity and self-review.
· Through AUQA’s work, there will be an improvement in public knowledge of the relative academic standards of Australian higher education and an increase in public confidence in Australian higher education.
· Through AUQA’s work with other quality assurance agencies, the international quality assurance requirements for Australian higher education institutions will be coherent and rigorous, avoiding duplication and inconsistency. 
· AUQA’s advice will be sought on quality assurance in higher education, through mechanisms including consulting, training and publications.
· AUQA will be recognised among its international peers as a leading quality assurance agency, collaborating with other agencies and providing leadership by example.


Values

In its external relations, AUQA will be:
· Rigorous: AUQA carries out all its audits as rigorously and thoroughly as possible.
· Supportive: AUQA recognises institutional autonomy in setting objectives and implementing processes to achieve them, and acts to facilitate and support this.
· Flexible: AUQA operates flexibly, in order to acknowledge and reinforce institutional diversity, and is responsive to institution and agency characteristics and needs.
· Cooperative: AUQA recognises that the achievement of quality in any organisation depends on a commitment to quality within the organisation itself, and so operates as unobtrusively as is consistent with effectiveness and rigour.
· Collaborative: as a quality assurance agency, AUQA works collaboratively with the accrediting agencies (in addition to its audit role with respect to these agencies).
· Transparent: AUQA’s audit procedures, and its own quality assurance system, are open to public scrutiny.
· Economical: AUQA operates cost-effectively and keeps as low as possible the demands it places on institutions and agencies.
· Open: AUQA reports publicly and clearly on its findings in relation to institutions, agencies and the sector.


[bookmark: _Toc531492690][bookmark: _Toc532872395][bookmark: _Toc532872614][bookmark: _Toc20709844][bookmark: _Toc52265408][bookmark: _Toc266280839]APPENDIX D: THE AUDIT PANEL

Mr Kevin Brett, Consultant (Chair)

Dr Mark Hay, Audit Director, Australian Universities Quality Agency

Professor Sandra Wills, Executive Director, Centre for Educational Development & Interactive Resources, University of Wollongong.
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The following abbreviations and definitions are used in this Report. As necessary, they are explained in context.

AUQA	Australian Universities Quality Agency
ACBT	Australian College of Business and Technology
AIBT	Australian Institute of Business and Technology
AUSI	Australian Studies Institute
College, the	Perth Institute of Business and Technology
DEEWR	Australian Government Department of Education, Employment and Workplace Relations
DESWA	Department of Education Services, Western Australia
ECU	Edith Cowan University
EFTSL	equivalent full-time student load
EGM	Executive General Manager
ELICOS	English Language Intensive Courses for Overseas Students
FEE-HELP	FEE-HELP is a loan given to eligible fee-paying students to help pay part or all of their tuition fees.
FPON students	fee-paying onshore international students
FTE	full-time equivalent
HEP(s)	higher education provider(s)
HESA	Higher Education Support Act 2003
ICT		Information and communication technology
IT 		Information technology
IELTS	International English Language Testing System
KPIs	key performance indicators
MCEETYA	Ministerial Council on Education, Employment, Training and Youth Affairs (now disbanded)
Moodle	Modular Object-oriented Dynamic Learning Environment, an open-source e-learning software platform, also known as a course management system, learning management system, or virtual learning environment.
National Protocols	National Protocols for Higher Education Approval Processes
Navitas Limited	Navitas
NSAI(s)	non self-accrediting institution(s)
PF p	Performance Portfolio page reference
PIBT	Perth Institute of Business and Technology
Portfolio	Performance Portfolio
QAFs	Quality Audit Factors
SAI(s)	self-accrediting institution(s)
TNE	transnational education
UPD	University Programs Division
UTP	university transfer program
University, the	Edith Cowan University
WA	Western Australia
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